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2Introduction
Tahriekwasfouryearsold andTerrancethreewhenIfirstmetthem.Theywere
yourstereotypicaladorablepreschoolboyswholovedtoplay,beindependent,and,atthe
sametime,sitinsomeone’slapwithastorybookandtheirthumbsintheirmouths.Imet
TahriekwhenIfirstv isitedmymother’spreschoolclassroominthedowntownHead
Startprogramofourcity.WithinafewweeksImethisyoungerbrotherTerrancewho
wasenteringtheclassroominthefall.Iwasthirteenyearsoldandthoughtthattheywere
greatfunbutthe ywereunlikeanyoftheotherchildrenItookcareof.Forstarters,they
wereAfricanAmerican.Theydidnotliveinmyupper -middleclasswhitesuburban
neighborhoodbuttheirhomewaslessthanfivemilesaway.Althoughtheydidnotgrow
upveryfar awayfromme,theyseemedtoliveinacompletelydifferentworld.My
motherinvitedthemtospendsometimewithuseachweekbecauseshesawinthemthe
potentialtofailwithinthegivensystem.Shealsosawinthemenormoushopeand
potentialforgr eatsuccess.Shewantedtoseethemsucceedandbelievedthattheextra
timeandattentionthatourfamilycouldprovidemightencouragesuccess.Myfamily
enjoyedhavingthemaroundandtheyseemedtolikecomingeveryweek,although
lookingbackIreal izethatitmusthavebeenastrangecontrastforthematfouryearsold.
Thefirsttimewesuggestedthattheyhaveapicniclunchinourneighbor’stree
housetheylookedatusasthoughwehadfourheads.“I’mnoteatinglunchinatree!”
Terrancecr iedinhisthenfiveyearoldvoice.Iwasbaffledthattheyhadneverheardof
atreehouse.Thatfall,theycameoveraswewereoutsiderakingtheleavesandyetagain
theywereastonished.Rakingleaves?AtsixteenIwasequallyastonished,anda little
3jealous,thatnoteveryonehadtorakefiftybagsofleaveseachfall.Theyhadneverseen
anyonedowhattheyperceivedtobeasillyandpointlesstask.Fouryearslaterwe
embarkedonourlongestjourneyyet;tovisitmysisterinWashington,D .C…byplane.
Theyhadneverbeenonaplaneandwereconvincedthattheyweregoingtodie.The
onlyplanestheyhadeverevenheardofweretherealplanesthatmadethenewsbecause
ofacrashortheplanesontelevision.Tobehonest,ifthatwasmy onlyexposureto
airplanesIwouldneverhaveboardedbutourtwofriendsfollowedfaithfullyknowing
thattheyweregoingtodie.Totheircompleteshock,wemadeittoD.C.andbackhome
withoutanycrashesandnoteventhesmallestamountofbloodshed .
MycountlessexperienceswithTahriekandTerrancearefunny,frustrating,and
everythinginbetween.Morethananything,mytimeswiththesetwo“youngbrothers”
openedmyeyestotherealitythatnotallchildrengrewupwiththesamesupportto
whichIwasaccustomed.TheywereborninoneofhundredsofurbanareasintheUnited
Statesandcontinuetogrowupthere.Thepastnineyearswiththeseboyshavegivenme
aninsideviewofsomeoftherealitiesofgrowingupinpovertytoday.Therealit iesare
harsh,frighteningand,aboveanythingelse,sad.Thedifferencesbetweentheir
childhoodsandminearevast,yetthesetwoboysarelivinginfarfromtheworst
circumstancesinourcountry.Theyhaveadevotedmother,ateacher,myownmother,
whohasbeeninvestedandactiveintheirlivesforalmostadecade,andtheknowledge
thatpeoplecareaboutthem.Thesethingsdonotchangethefactthattheyliveina
fatherlessfamilybecausetheirparentswerenevermarriedandtheirdadwasinjai lfora
longtime.Theirmotherisyoungerthanmysister,twenty -nine,andheroldestchildis
twelve.Theirneighborhoodandcommunityisplaguedbyviolence,drugs,andapathy.
4Theyattendaschoolthathasclassesthataretoolarge,teacherswhodo notreceive
enoughsupporttobeeffective,andlittlecommunitysupport.Again,theirfamily,
community,andschoolarenottheworstintheU.S.buttheyarefarfromthebest
circumstancesforlearningandgrowing.Thesecircumstancesarealltoocom monacross
theUnitedStates.Millionsofchildrenarelivinginpovertymuchworsethanthatwhich
TahriekandTerrancehaveexperienced.Nochildshouldhavetoliveincommunities
withthepovertyandviolencethatispresentintheirs.
Childrenin theUnitedStateswhoarebornintopovertyarefightingagainstmany
odds.Inthispaper,Iwillexaminethelivesofmillionsofchildren.Iwilldiscusstheir
developmentalneedsandcontrastthattotheirhomelives,communitylives,andschool
lives.Whilethistopichasatendencytobeoverwhelminganddepressing,thereishope.
Somelooktoapartnershipamongthesedifferentfactionsofthechild’slife(home,
community,andschool)asapossiblewaytofightagainstmanyoftheproblemsthey
faceinpoverty.Theemergenceofcommunity -schoolpartnershipsisoneformthefight
hastaken.Iwilllookattheseschoolsandtaketwocasestudiesofcommunity -school
partnershipsinBostonandexaminehowsuccessfultheyareatmeetingthevarious needs
ofchildreninurbanpoverty.Childrenarenotgettingeverythingtheyneedanddeserve
inordertogrow -uptobewell -adjustedadultswhoarecapableofbeingproductiveand
successful,butthatcanandmustchange.Whiletherecanbenosimpleon e-stepsolution
tothesecomplexrealities,Ibelievethatwithcommitmentandconcerntherealityofpoor
children’slivescanbechanged.Theeffectsofchangeswillberealizedtodayandinthe
longterm.
5PARTI
AChild’sLifeandDevelopment
6TheRealityof Child PovertyToday
TodayintheUnitedStates thereis epidemic poverty plaguingchildhoodfor many
ofournation’schildren.Censusdatafor2000indicatesthat therewereabout72million
peopleundertheageof18livinginth eUnitedStatesand morethan11.6 million ofthe se
children wereliving belowthepovertyline.Thatmean sthatatleastoneoutofeverysix
childreninthiscount rywaslivinginpoverty . Morealarmingistherealizationthat77%
ofthesechildrenliv inginpoverty livedinfamiliesthathadatleastone workingadult .
Thesewerenotchildrenfromfamiliesthatwerelazy,unabletofindwork,unmotivated,
orunabletoworkduetoillness,druguse,orsomeothercircumstancesbutrather
childrenfrom familiesthatwereworkingandstillnotabletomakeenoughmoneyto
supporttheirfamiliesinahealthyway. Thesechildrenareina situationnotoftheirown
making.Formany,thisisnota conditionthatthey aresurviving forabriefperiodof
timebut rather a societalcontextinwhichtheyarechallengedto grow up .Eightypercent
ofchildrenwhoarepooroneyeararestillpoorthefollowingyear.Thisisnot aproblem
thatwilljustgoawaybyitself .1
Every46 secondsachildisbornintopo vertyintheUnitedStates. 2Thismeans
thatonaverage,morethanonechildisborneachminuteintoapoorfamilyinthis
country.Alifeofpovertyisnotsimplyinconvenientoruncomfortable;rather,alifeof
povertyis truly harmfultochildren .S pecifically,p oorchildrenareatleasttwiceas
likelyasnon -poorchildrentosufferstuntedgrowthandleadpoisoning. Morethanhalf
1
“FairStart:FrequentlyAskedQuestions.” Children’sDefenseFund:AFairStart. 2003.Children’s
DefenseFund.January23,2003.1.<http://www.childrensdefense.org/fs_cpfaq_facts.php>.
2
“ChildrenintheStates:US” Children’sDefenseFund:AFairStart. 2003.Children’sDefenseFund.
January23,2003.<http://www.childrensdefense.org/states/state_profiles.htm>.
7ofallpoorAmericansexperienc eseriousdeprivations,whichare defined aslackoffood,
utilitiesbeing shutoff,li vinginovercrowdedorsubstandardhousing,orlackingastove
orrefrigerator. 3Nine millionthreehundredthousand childrenbenefitedfromfood
stampsin1999andm orethanhalfthepeoplewhoreceivefoodstampsarechildren.
Fifteenmillionfourhund redthousand childrenin2000gotfreeorreduced -priceschool
lunches.4Childrenarestrugglingtoeatandeventhoughmanyareabletorelyon
subsidiesfromfoodstampsandschoollunchprogramstheyareunsurethattherewillbe
foodintheirhomes.T heyarelivingininadequatehousingoftenwithoutheatinacountry
thatclaimstoprovideachanceforapursuitofhappiness.Inadditiontothese
impoverishedchildren,theU.S.isalsohometo2.1millionpeoplewhohaveatleast$1
millioninfinanc ialassetsotherthanrealestate.Moreover,57thousandpeopleinthe
UnitedStateshaveover$30milliontotheirnames. 5Atthesametimethatmillionsof
childrenreturnhomewonderingiftherewillbeanyfood,over2millionothersare
millionaires.ThecontraststhatexistintheUnitedStatesaresurreal.
Thehazardsofpov erty gobeyondhungerandahigherriskofstuntedgrowthand
leadpoisoning.TheCenterforDiseaseControlreport edthatababywhoisborn toa
poormotherismorelikel ytodiebeforeitsfirstbirthdaythanababyborntoahigh
schooldropout,amotherwhosmokedduringherpregnancy,oranunwedmother.
AccordingtotheChildren’sDefenseFund,everyyearthatachildspendslivingin
3
“FairStart:FrequentlyAskedQuestions.”1.
4
“FairStart:FrequentlyAskedQuestions,”2.
5
“NumberofMillionairesintheUnitedStatesGr ewin2001DespiteVolatileFinancialMarkets.” Merrill
Lynch.2003.MerrillLynchandCo.,Inc.18Feb.2003.
<http://www.ml.com/about/press_release/06172002-1_us_grew_pr.htm>.
8povertyisequalto$11,800inl ostfutureproductivityofthechild’sworkinglife. 6
AccordingtotheU.S.DepartmentofEducation,livinginpoverty,morethanlivingina
singleparenthomeorbeingbo rntoateenparent,raises achild’sriskoffailingtofinish
highschool. 7Iti sclearthatpovertyisafactorinachild’slifethataffectsmanydiffer ent
things.Thisreality isnotonly scandalous,but can createuniversaldamagesif needed
resourcesarenotavailable.
Manychildrenliveincommunitieswherepovertyiswidesp readandsome
familieshavebeencaughtinthiscycleforyears,ifnotforgenerations.Oneofthefew
hopesavailabletochildrenintheseconditionsiseducation.IntheUnitedStatesall
childrenareentitledtoandarerequiredtoattendschoolthro ughagesixteen.Manythink
thattheschoolsaretheonlyhopeforchildreninpoverty.Butwhatdoesthismeanwhen
weseethatschoolsarenotlivinguptotheirnamesinmanycommunities?Thereare
over59millionchildrenbetweentheagesofthreea ndeighteenthatareenrolledin
schoolintheU.S.yet,asof1998,71% ofallfourthgradersinthiscountrywerere ading
belowproficiencylevel. 8Inanationthatproclaimsthateducationisthekeytosuccess,
wedonotseemtobedoingagoodjobpr ovidingmanychildrenwithsuccessful
outcomestotheireducations.
Itissadbuttruethattheeconomiclinesinthiscountrytendtoparallelethnicand
raciallines.BlackchildrenintheUnitedStatesarefivetimesmorelikelytobepoorand
eightt imesmorelikelytobepersistentlypoorduringtheirchildhoodsthanwhite
6
“ChildrenintheStates:US” Children’sDefenseFund:AFairStart. 20 03.Children’sDefenseFund.
February23,2003.<http://www.childrensdefense.org/states/state_profiles.htm>.
7
“FairStart:FrequentlyAskedQuestions,”2.
8
“U.S.Summary:2000” UnitedStatesCensus2000 .July2002.U.S.DepartmentofCommerce:
EconomicsandStatisticsAdministration,U.S.CensusBureau.23Jan.2003
<http://www.census.gov/prod/2002pubs/c2kprof00-us.pdf>.
9children.Further,blackandwhitechildrenhaveverydifferentaccesstomaterial
resourcesduringtheirchildhoodsaswellastoeducationalopportunities. 9Theserealities
havenotgoneunnoticedbypeopleinpowerintheUnitedStates.Themostrecentsign
ofthiswasonJanuary8,2002whenPresidentGeorgeW.Bushsignedneweducational
policyintoeffectinthehopesofgivingallchildrennotonlyaccesstoeducationbut
accesstoanequalchanceoflearningandleavingschoolwithaneducation.Thisnew
educationalpolicy, NoChildLeftBehindActof2001 ,isthemostsweepingchangethat
hasbeenmadeintheworldofeducationalreformsincethe ElementaryandSecondar y
EducationAct whichwaspassedin1965. 10
Allofthepromisesreflectedinthisnewlegislationremindpeoplethatthe
governmentisawarethatchildrenlivinginpovertyaremorelikelythanotherchildrento
failinschool,tohavelessqualifiedteac hers,andnottofinishschool.Whilethispolicy
isoneattempttohelpchildrenintheUnitedStates,therealityremainsthatmillionsof
childrenarelivinginpovertyrightnowandcontinuetobehurtbytheircircumstances.
Thispaperseekstounde rstandsomeofthereasonswhyandtoidentifyseveralschool
andcommunitybasedinterventionsthatattempttoaddresssomeoftheeffectsofpoverty
onurbanchildren.TothisendIwillexplorethreeofthefactorsthathavebeenidentified
byresearch ersasinfluencingachild’sdevelopmenti.e.,families,especiallytheirparents
orcaregivers,communitiesandneighborhoods,andschools.Thesethreeinstitutions
havebeenfoundtobebothharmfulandhelpfulforchildrenintheirdevelopment.Below
9
MaryCorcoranandTerryAdams.“Race,Sex,andtheIntergenerationalTransmissionofPoverty.”
ConsequencesofGrowingUpPoor .Eds.GregJ.DuncanandJeanneBrooks -Gunn.NewYork:Russell
SageFoundation,1997.
10
“Introduction: NoChildLeftBehind ,” NoChildLeftBehind, January2003U.S.Departmentof
Education23Jan.20031.<http://www.nochildleftbehind.gov/next/overv iew/index.html>.
10
Iexamineselectiveneedsofchildrenintheprocessofdevelopmentaswellastheimpact
ofeachofthesethreeinstitutionsonthelivesofmillionsofchildrenwhoarecurrently
livinginurbanpovertyintheUnitedStates.
11
A Psychological Model
Urie Bronfenbrenner
Whenonestudieschildrenitisimportanttounderstandhowtheygrowand
developbecausewithoutthisknowledgeoneisunabletofullyunderstandthemas
people.Psychologiststodaydonotperceivechildrensimplyassmal ladultsbutinstead
asaspecialgroupofpeoplewiththeirowncharacteristicsandneeds.AccordingtoUrie
Bronfenbrenner,adevelopmentalchildpsychologistfromthetwentiethcentury,tofully
understandhumandevelopmentoneneedstoconsidertheen tiresysteminwhichgrowth
occurs.11Whatthismeansisthatifyoureallywanttounderstandachildandhisorher
development,youneedtolookatallofthefactorsandpeopleinthechild’slife.
Children’sgrowthisnotonlyaproductoftheirpsych ologicalandbiological
development,butalsotheirinteractionswiththeirfamilies,communitiesandschools.
Thesemultiplesystemsworktogetherandaffectthelifeofthechild.Bronfenbrenner
placedthechildatthecenterofhisdevelopmentalmodel andlookedattheeffectsof
otherpeopleandinstitutionsonthechild’sdevelopment.
TheseinteractionstakemanydifferentformsandBronfenbrennerbrokethemup
intodifferentcategories.Oneofthesewaswhathecalledthemicrosysteminwhich
childrengrow.Amicrosystemisasetofcomplexinterrelationswithintheimmediate
settingof,inthiscase,achild’slife. 12Microsystemsaremadeupofactivities,social
roles,andinterpersonalrelationshipsinthechild’sworld.Inmoreconcreteterm s,the
11
“EcologicalModelsofHumanDevelopment:UrieBronfenbrenner.” InternationalEncyclopediaof
Education.Vol.3,2 nded.1994. 37.
12UrieBronfenbrenner, TheEcologyofHumanDevelopment:ExperimentsbyNatureandDesign ,
Cambridge,MA: HarvardUniversityPress,1979,7.
12
childisimpactedbyhisfamily,school,andpeergroup. 13Thesearetheverypersonal
andfrequentrelationshipsthatoccurinachild’slife.Themicrosysteminachild’slife
doesnotusuallycomeasanysurprisetopeoplebecauseitiswithint hissystemthatmost
peopleseechildren.Theyaresmallpeoplewhoareimpactedbythepeoplewhoare
directlyintheirlives.Whilethisistrue,theextenttowhichthisisthewholetruthneeds
tobequestioned.Childrenareaffectedbythepeoplet heyseeeverydaybutthereare
otherfactorsthatmustbeconsideredaswell.Bronfenbrennergoesintotheseother
factorsingreatdetail.WhileIwillnotbegoingintothedetailsofallofthem,thereisone
morelevelwhichisveryimportantforunde rstandingthedevelopmentofthechildren
thatIwillbeexamininginthispaper.
Thesecondandnextimportantsystemwhichiscriticalforourunderstandingis
themesosystem.AccordingtoBronfenbrenner,themesosystemistheprincipleof
interconnectednessthatapplieswithequalforceandconsequencetothelinksbetweenthe
differentsettingsinthechild’slife. 14Inotherwords,themesosystemisthelinksand
processesbetweentwoormoresettingsofpersonaldevelopmentforachild.Itisa
systemofmicrosystems.Thewaythatthemicrosystemsinteractandimpactthechildis
theprimaryfocusofthemesosystem. 15Forexample,theinteractionsbetweenthefamily
andtheschoolwillaffectthechildandhisorherdevelopment,inadditiontothe
independentimpactsofthefamilyandtheschool.Theserelationshipsexistwithin
Bronfenbrenner’smodelinthemesosystemlevel.
ThereareotherlevelsinBronfenbrenner’smodelincludingtheexosystem,
macrosystem,andthechronosystem.Whilethes earealsoimportantinunderstanding
13
“EcologicalModelsofHumanDevelopment ,”39.
14
Bronfenbrenner,7.
15
“EcologicalModelsofHumanDevelopment ,”40.
13
differentelementsofchilddevelopment,themicro -andmesosystemaretheprimaryfocus
ofthispaper.Thefirstpartofthispaperwillbelookingattheimpactofonesettingon
children’sdevelopmentandgrowthwhi lethefinalsectionofthepaperwillexaminein
moredetailtheimportanceoftherelationshipbetweenthevariousmicrosystemsto
understandchildreninpoverty.
Bronfenbrennerarguedthattheinterconnectednessbetweensettingsisvery
importantinch ildren’slives.Heinsistedhoweverthatitisbecomingfarlesscommon
forsocietytovaluethis.Specifically,hearguedthatchildren’sschoolsarebecoming
moreandmoreisolatedfromtheirhomes.Theschoolbuildingislargerandfartheraway
from home.Thefeelingoftheschoolisfarmoreimpersonalasthenumberofstaffinthe
buildingincreaseandtheteachersandstaffoftencommutetoschoolinsteadofliving
withinthecommunityinwhichtheywork.Therefore,theparentsandteachersaref ar
lesslikelytoknoweachotherinthemidstofthisdistanceandisolation. 16Doesthis
soundlikeanargumentthatpeoplemaketodayoronethatisappropriateformanyof
today’sschools?Yes,andyetitisinterestingtonotethatBronfenbrenner,wh ilea
modernnameandthinker,madetheseremarksonthepresenceoftheschoolsin
communitiesduringthe1970s.Thingshaveclearlynotchangedverymuchinmany
schoolsyettheproblemiscertainlynotnew.
Bronfenbrennerwentontocriticizeschool communitiesthemselves.Heclaimed
thattherewasanabsenceofcommunallifewithinschools.Inadditiontobeing
geographicallydistantfromthestudents’homesandnolongerneighborhoodbutinstead
largeregionalschools,theywerealsoisolatedwit hintheschoolcommunity.Further,
16
Bronfenbrenner,230.
14
classroomsweredistinctandseparated. 17Thesenseofpartnershipamongtheclassesand
teacherswasnotalwayspresent.Bronfenbrennerfeltstronglyaboutthismesosystemin
children’slivesandwentontosaythatsc hoolshadbecome,“oneofthemostpotent
breedinggroundsofalienationinAmericansociety.” 18Hesawthisasevidentwhenhe
lookedattherisingpresenceofviolence,destruction,andvandalismintheschools
duringthe1970s.Hedidnotthinkthatit wasacoincidencethatthisrisingviolencewas
happeningatthesametimethattheschoolwasbeingpushedoutofthecommunityand
thecommunitywaspushedoutoftheschool.Hewrote,“…alienationofchildrenand
youthanditsdestructivedevelopmenta lsequencearemesosystemphenomena.They
reflectabreakdownoftheinterconnectionsbetweenthevarioussegmentsofthechild’s
life -family,school,peergroup,neighborhoods.” 19
Bronfenbrennerbelievedthatforachildtodevelopinahealthyenviron mentthere
neededtobemultipleinteractionsbetweenthemembersoftheirdifferentmicrosystems.
Hesawthenewproblemsthatwerearisingintheschoolsasaresultoftheseparation
betweenthehomeandtheschool.Whentheinteractionsfailed,the childwasleft
withoutasupportivemesosystemand,inturn,withoutsupportivemicrosystems.
Specifically,Bronfenbrennerarguedthatmembersofthechild’sinnermostcirclewould
beunawareoftheotherelementsofthechild’slife.Bronfenbrenner’smo delisimportant
forunderstandingthecomplexcontextsinwhichchildrendevelop.Asimportantly,it
helpedmeidentifyvariablesthataffectachild’ssuccessfuldevelopmentonadailybasis.
InthesubsequentchaptersIwillusethismodelasaguide forfurtherexploringthelives
ofchildrenlivinginpoverty.Iwillexaminehowsometeachers,parentsandcommunity
17
Bronfenbrenner,231.
18
Ibid.
19
Ibid.
15
activisthavesoughttoredresssomeofthenegativeeffectsofpovertyonchildren’slives
byinterveningintheirmesosystems.Finall y,Iwilldiscusshowthesemesosystem
interventionscanaffectthemicrosystemandindividualchildinpoverty.
16
PARTII
WhatTouchestheLifeofaChild?
17
TheImpactofHomeLife:Parents
Therehasbeenconsiderableresear chonthefamilylifeofpoorchildreninthe
UnitedStatesandmuchofthisresearchhaschallengedpreexistingbeliefsabout
impoverishedlife.Atthesametime,otherstatisticsconfirmthecommonbeliefabout
whoisatgreatestrisktobelivinginpo verty.Forexample,statistically,asof1987,80%
offamiliesthatwerealwaysheadedbyamarriedcoupleneverlivedinpoverty.Thiswas
thegroupleastlikelytoeverliveinpoverty.Ontheotherendofthespectrum,the
familiesmostlikelytoliv einlong -termpoverty,livinginpovertyforatleastseventoten
years,werethosealwaysheadedbyasingleparent.Over60%ofthefamiliesthatalways
hadasingleparentwerelivinginlong -termpoverty. 20Thereappearstobeacorrelation
between thefamilystructureandthelengthoftimeafamilyislikelytoliveinpoverty.
Basedonthisdata,itisinaccuratetoconcludethatsingle -parenthomescausepovertyor
thatdual -parentfamiliesguaranteethatonewillnotliveinpoverty.Ratherwe can
concludethatthereisacorrelationbetweenthetwosetsofvariables,i.e.,parentalfamily
compositionandpoverty.
Specificallyin1987,38%ofU.S.poorchildrenundertheageofsixlivedin
familiesthatwereheadedbyamarriedcoupleanda nother54%ofthepoorchildren
undertheagesixwerebeingraisedinmother -onlyfamilies. 21Itisclearthatmoreofthe
childrenlivinginpovertyarefromhomeswithonlyoneparentandtypicallythisparent
isthemother.Thequestionremains,what happenstochildrenwhoarelivinginpoverty?
Arepoorchildrenlivingwithtwoparentsbetteroffthanchildrenbeingraisedonlyby
20 FiveMillionChildren:AStatisticalPr ofileofOurPoorestYoungCitizens ,NewYork:NationalCenter
forChildreninPoverty,SchoolofPublicHealth,Columbia,1990 ,29.
21
Ibid.,27.
18
theirmothers?AsIwillarguebelow,thisisahighlydebatedtopicinpartbecausethe
statisticalinformationdoesn otalwaysagreewithpeople’spreexistingbeliefsabout
poverty,familystructure,andparenting.Therearemanyvariablesthataffectchildren
livinginpovertysomeofwhichIwillexamine.Wewilllookatthepresenceofchild
abuse,theroleofteena gemothers,theimplicationsofhavingsubstance –abusingparents,
therolethatparentalintelligenceandeducationhasinachild’sdevelopment,the
presenceofmentalillness,specificallydepression,inthehome,andthecurrentlevelsof
violencethat surroundurbanchildpoverty.Allofthesefactorshavesignificant
implicationsforchildrenlivinginsuchenvironments.Throughmanyoftheseissuesruns
thecommonthemeofviolence.Iwillbelookingcloselyatthepresenceofviolenceand
therole thattheparenthasinmitigatingitseffects.Iwillexaminethesituationof
violenceinmoredetailinthenextchapter.
ChildAbuse
Onewaythatpsychologistsattempttoanswerquestionsabouttheeffectsof
povertyisbylookingattheratesofchi ldabuseindifferentfamiliesandcommunities.In
thepresenceofpoverty,aresingleparentsmorelikelytoabusetheirchildrenthanparents
thathavethesupportofaspouseinthechild -rearingprocess?Thedatasuggeststhat
single-parentmothersa renomorelikelytoabusetheirchildrenthanaremothersintwo
parentpoorfamilies.Yet,althoughthereisnorelationshipbetweenthefamilystructure
andchildabuse,thereisastrongrelationshipbetweenthesocioeconomiclevelofthe
familyandc hildabuse.Thesesamesinglemothersandmothersfromtwoparentfamilies
haveasimilarlikelihoodofabusingtheirownchildrenbutbothgroupsaremuchmore
19
likelytobeabusivetotheirchildrenthanaremotherswhoarenotraisingtheirchildrenin
poverty,betheysingle -parentmothersormothersinamarriage. 22
Thisnotionseemstochallengemanyassumptionsabouttheimportanceoftwo -
parentedfamiliesinthelivesofchildren.However,whileitistruethatallfamiliesin
povertysufferandh aveahardertimeraisingchildrenthannon -poorfamilies,thereis
someevidencetosupportthenotionthatchildrenfrompoor,single -parent,homeshave
someadditionalstruggles.Studiesshowthatchildrenfromsingle -parenthomesaremore
vulnerablei ntheirpsychologicaladjustment. 23Whileitisnotcompletelyclearwhythis
istrue,manypeoplemightarguethatthereisadditionallystrainonthesingleparentwho
haslesssupportinraisingchildrenthanhisorhermarriedcounterpart.Thiscould impact
childrenandputadditionalstrainonthechildwhoistryingtogrowupfasterandbeless
ofaburdenontheparentwhohastheresponsibilityforthefamily’smaterialandsocio -
emotionalwell -being.
Inadditiontochildabusebeinglinkedtofam iliesinpoverty,therealsoseemsto
beacorrelationbetweentheratesofchildabuseandneglectandtheratesof
unemploymentandthesizeoftheworkforce.Whilechildabuseandneglectcanbe
predictedonthebasisoffamilyincome,itcanalsobe predictedonthebasisofthe
unemploymentstatusofthenationoragivencommunity.Onecouldhypothesizethat
onereasonforthisoccurrenceisthatthelackofemploymentandthefinancialstrainsthat
areassociatedwithsuchalifecanincreasethe stresslevelofagivenperson.Higher
stresslevelscanbeareasonforhigherlevelsofabuseorneglectbecausetheparentsare
feelingalackofcontrolandasenseofuncertaintyaboutthefuturesotheytaketheir
22JamesGarbarino,“TheMeaningofPovertyintheWorldofChildren,” TheReferenceShelf:Childrenin
Crisis, Ed.RobinBrown,Vol.6.1.NewYork:H.W.WilsonCompany,1994,128.
23 SuniyaS.Luthar, PovertyandChildren’sAdjustment,  London:SAGEPublications,1999,26.
20
fearsoutontheonethingtheycan control -theirchildren.Studieshavealsoshownthat
notonlyaretheremorereportedcasesofabuseandneglectinlowerclassfamilies,but
themaltreatmentismoresevereinthepoorestofthepoor.Thereclearlyisaneconomic
relationshipbetween thenumberofcasesofabuseandtheseverityofthereports. 24
TeenageMothers
Parentingstylesandbehaviorsvarygreatlybetweendifferentcommunitiesand
evenbetweenfamilies.Thesedifferencesaffectchildrenbecausesocializationbyone’s
parent(s)introducesonetotheworldandpreparesonefortherestoflife.When
psychologisthavelookedatwomenofbothdifferentandsimilaremployment,education,
maritalstatus,andage,maternalageseemstohaveastrongerassociationwiththemom’s
personaladjustmentandparentingbehaviorsthantheseothervariables. 25SuniyaLuthar
summarizesstudiesthathavefoundthatmaternalageandparentingbehaviorsarefurther
correlatedwithchildren’sbehaviorandproblems.Forexample,childrenwhoareb ornto
teenagemothersaresignificantlymorepronetodevelopproblemsbymiddleschoolsuch
ashyperactivity,schoolmisbehaviorandevensubstanceabuse. 26
Certainlynotallchildrenwhoareborntoteenagemotherswillberaisedin
povertybutneverm arriedteenagemothersareoverrepresentedamongfamilieswholive
inpoverty.Thesadfactisthatthechildwhoisraisedbyateenagemotheroutsideof
povertyisnotonlynotpartofthenorm,butthatchildistrulyanoutlyingcaseoffortune.
Whiletheremaynotbeadifferenceinbeingraisedinpovertybyasingle -parentorby
24
JoanI.Vondra,“ChildhoodPovertyandChildMaltreatment,” ChildPovertyandPublicPo licy,Ed.
JudithA.ChafelWashington,D.C.:TheUrbanInstitutePress,1993,128.
25
Luthar,25.
26
Luthar,26.
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twoparents,thereseemstobeasignificantdifferencebetweenbeingraisedbyanadultor
byateenager.Asimportantly,inthecaseofteenmothers,boththechildren andthe
mothersareatrisk.Teenmomsarestillgrowingandadjusting.Thepresenceofababy,
andthequickchangefromchildtoadult,frombeingcaredfortobeingthecaregiver,can
beaharshanddisruptiveone.Teenparentingattitudesandbehavi orsdifferfromthose
ofmostadultparents.Theformertendtomoreinsensitiveandimpatientwithinfants
becausetheyarestrugglingtoputtheirownneedsanddesirestothesidewhiletheyare
forcedtoattendtotheneedsoftheirnewborns.Theyha velessrealisticexpectationsof
theirbabiesandatthesametimetheyprovidelessstimulatingenvironmentsfortheir
infants.27Teenparentsalsohavelessrealisticexpectationsoftheirchildren,expecting
themtobemorematureandself -sufficientt hantheyareoftencapableofbeing.
Substance-abusingParents
Anotherprobleminmanypoorcommunitiesisthepresenceofdrugs.Thereisa
communityofpeoplewhoareimpoverishedandusedrugs.Forsomeofthesepeople
theyarepoorbecauseoftheir druguseortheirdruguseisexacerbatingtheirsituationof
poverty.Forothers,drugsareameansusedtocopewithlivesinpoverty.Regardlessof
thereasonsfortheuseofdrugs,thereisanegativeimpactonchildrenwhoareraisedby
drug-using mothers.Researchconfirmsextensivenegativeeffectsofdrugsonchildren in
utero andthelifelongconsequencesofdrugsonchilddevelopment.Thisevidence
notwithstanding,childrenwhoaresimplyraisedinthepresenceofdrugsareatrisk.For
example,drugabusingmothersaresignificantlylessresponsivetotheirbabies’cuesand
needsthannon -drugabusingmothers.Theyinteractwiththeirchildrenlessandmake
27
Luthar,25.
22
manyfewerattemptstoengageincommunicationwiththeirbabiesduringcritical
developmentalstages. 28Thenegativeeffectsofbeingraisedbyadrugabusingmother
arenotonlypresentduringthecriticaldevelopmentalfirstyearsbutthroughout
childhood.Further,theriskofchildabuseandneglectisalmosttripledforchildren
whoseparentsareabusingdrugs.Thismeansthataslongasachildisinthepresenceof
drugsandpeoplewhoareabusingthem,theyarenotonlyindangerofhavingsignificant
developmentalproblems,buttheyarealsoindirectdangerofbeingphysically harmed.29
ParentalIntelligenceandEducation
Therearemanyaspectsofhomelifeandparentingthathaveasignificantimpact
onthedevelopmentandfutureopportunitiesofchildren.Oneofthesethingsseemstobe
theeducationalandintelligencelevel oftheparentorparents.Itappearsasthoughthere
isapositivecorrelationbetweenthematernalintelligencelevelandtheIQscoresand
academicachievementlevelofdisadvantagedchildren. 30Itisimportanttoremember
thatthisisnotanexplanati onorexcusefordisadvantagedchildren’sperformancebut
ratherasystematicassociationbetweenthesefactors.Thisneithersupportsnornegates
theargumentforageneticrelationshipbetweentheintelligenceofparentsandchildren.
Analternativeex planationwouldbethatchildrenwhoseparentsareunabletohelpthem
withtheirschoolworkarelesslikelytosucceedinschool.
In1987,thepovertyratewas62%forchildrenundertheageofsixwhoseparent
orbettereducatedparenthadnotcomple tedhighschool.Researchhasfoundthat
increasedlevelsofeducationaredirectlyassociatedwithdecreasedpovertyratesforall
28
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racialandethnicgroups. 31Again,thisdoesnotaddresstheissueofwhythisistruebutit
doesdemonstratethatthehom elifeofachildandhisorherparents’educationlevelplay
ahugeroleinhisorhereducationalsuccessandfuture.Regardlessofthelevelof
povertyinwhichachildisliving,theeducationalleveloftheparenthastheabilityto
effectthechild ’seducationandattitudetowardseducation.
ThePresenceandEffectsofClinicalDepression
Ithasbeenreportedthattherearehigherlevelsof“clinicallysignificant
depressivesymptomsininner -citypregnantandpostpartumwomen.” 32
Abackgroundo fpovertyandpooreducationwouldreduceaperson’s
chancesoflearningeffectivecopinghabits,andleavehimorhermore
vulnerabletodepression.Sincepastpovertyandpooreducationare
oftencorrelatedwithcurrentpoverty…thehighlevelsofdep ression
inthesegroupsisunderstandable. 33
Thishigherincidenceofdepressionininner -citymothersishavinganimpactontheir
parentingbehaviors.Depressioncanhurtaperson’sabilitytoeffectivelyparentina
nurturingway.Aswasmentionedp reviously,therearemanydifferentparenting
behaviorsandattitudes.Themostimportantthingisthateachparentlearnsaneffective,
supportive,andlovingstylethatallowsthechildtodevelopnormally.Whenawomanis
livinginpovertyandistryi ngtoraiseachild,oftenalone,parentingstylesandbehaviors
areoftenbornoutofthenecessityforwhichtheenvironmentcalls.Whenawomanis
tryingtoeffectivelyraisechildrenandisalsofightingdepression,herjobhasjustbecome
virtuallyi mpossible.Theenvironmentinwhichmostlow -incomewomenaretryingto
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raisetheirchildrenisextremelystressful.Thesewomenaremorelikelytobecoming
fromlifeexperiencesthatare,themselves,stressful.Sixty -onepercentofmothersinlow -
incomecommunitiesreportedsufferingsevereviolencebyamalepartnerintheform
usuallyofbothphysicalandsexualabuse.Stressorssuchastheseareexactlywhatcould
exacerbateamother’sdepressivesymptoms. 34Itisnosurprisethatpeoplelivingin
stressfulenvironmentswhohavehadstressfullifeexperiencesareatgreaterriskfor
depression.Itmakessensethatpeoplewhohaveexperiencedwars,beenabused,or
witnessedorwerevictimsofviolencewouldneedtimeandhelprecoveringfromsuch
atrocities.Italsomakessensethatifsuchpeopledonotreceiveanyhelp,andperhaps
eveniftheydo,theywouldbeatahigherrisktosufferfromdepression.DeborahBelle
studiedlow -incomewomenanddepressionandconcludedthat,“Thosewomenwho
experiencedmorestressfulandlesssupportiveenvironmentsalsoexperiencedmore
symptomsofdepression.” 35Withthisbeingsaid,itshouldcomeasnosurprisethat
womenintheinner -cityneighborhoodsoftheUnitedStatesareatagreaterthanaverage
riskfordepression.Atmind -blowinglyhighrates,theyhaveseenviolence,experienced
violence,andlivedthroughthewarsthatareplaguingsomanyofoururbanareas.
ProtectiveRoleofParents
Theurbanlifethatmanyofourchildrenexperienceeach dayistrulyharmfuland
detrimentaltotheirdevelopment.Eveniftheyarebornintoproperlystimulating
environments,arewellnourished,andhaveoneormorecaregiverswhoinvestintheir
lives,thereisstilltheunfortunatefactthatmostofourur banareasarecharacterizedby
34
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mildtosevereformsofviolence.Childrenwhoareforcedtoliveinsuchcommunities
areofteninastateoffear.Preschoolandschool -agedchildrenalreadyexhibitmany
problems.Therearemarkeddisturbancesintheirs leepandabilitytoconcentrate.They
alsoshowstrongincreasesintheiranxietyanddepression. 36Childrenlearnquicklythat
theadultsaroundthemareonlyabletoprotectthemtoalimitedextent.Adults,no
matterhowpowerfultheyappeartochildr en,arenotabletostoptheviolenceand,for
example,thethreatofgunfireasachildwalkstoschool.Theyarenotabletostopa
burglarfromenteringahomeandterrorizingachild.Althoughthisistrueofalladults,
middleclasschildren,fore xample,areunawareofthisreality.Incontrast,poorchildren
experiencetheserealitiesastheywalktoschoolorastheyhearfightingoutsidetheir
doorsatnight.Theylearn,faryoungerthantheyshouldthatadultsarenotabletobeas
protectiveasboththechildandadultdesire.
TheDisadvantagedParent:ALifeSaver
Peoplearegenerallyawareofthefactthatparentsplayahugeroleinthelivesand
developmentoftheirchildrenandthattheyarethemostimportantfiguresintheir
children’sgrowthandsafety.Theparentsofthechildfromdisadvantagedcircumstances
arenotonlyimportantfiguresinthechild’slifebuttheyarethetotalityofhisorher
environmenttoamuchgreaterextentthanthatofanadvantagedchild. 37Itmaybeh ard
toimaginethattheparents,whoarethemselvesatadisadvantage,needtobeextremely
present,responsive,andproactive.Becauseofthesituationsinwhichtheirchildrenare
living,theyneedtodomanythingsofwhichadvantagedparentsneednot think.Poor
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parentsneedtobeproactivebuffersprotectingtheirchildrenfromtherestoftheworld.
Theyareforcedtomediatebetweenthedangersandrealitiesoftheoutsideworldandthe
worldwhichtheirchildrenneedtodevelop.
Oneoftheirmo stimportantjobsistofosterthegrowthof“resilientegos” 38in
theirchildren.Theirchildrenmustbeabletodefendthemselvesintheirneighborhoods
andunderstandhowtoprotectthemselvesfromthedangersthattheyfaceeverydaywhen
theirparents andadultcaregiversarenotabletobepresent.Themostchallengingthing
abouttheresponsibilitythatliesbeforepoorparentsisthattheymustdoallofthese
thingsfortheirchildrenwithoutthesupportandresourcesthatmiddleandupperclass
parentshave.Forthemostpart,themajorityoftheseparentsarealoneintheirmissionto
successfullyraisetheirchildren.Theydonotoftenhavecommunitysupportbutinstead
mustfrequentlyconfrontcommunityviolence,aswewillexaminemoreclosel yinthe
nextchapter.Theirsituationcouldbeperceivedasveryharshandyettheirjobasparents
isthemostdemandinginthepresenceoftheirharshrealities.
Parentsofchildrenlivinginthecontextofseverepovertycanbebothliteraland
symbolicallife -savers.Asstatedabove,parentsmustpreparetheirchildrenfortheir
encounterswiththeirworlds.Inacommunitywherethereisfrequentviolenceand
severepoverty,parentsneedtoteachtheirchildrenhowtorecognizethedangersofthe
environment.Sinceparentscannotalwaysbewiththeirchildrentheymustteachthem
howtosurviveintheirabsence.Formanyurbanpoorparentsthismeansteachingtheir
childrenthepeopleandplacestheymustavoidandencouragingthemtotrusttheir
38
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intuitionandtosenseandbeawareofdanger.Inordertohelptheirchildrenlivethrough
thedangersofchildhood,parentsneedtoprotecttheirchildrenineverywaytheycan. 39
Oneoftheliterallifesavingtechniquesthatsomeinner -cityparentsusei sclose
supervision.Manyparentsfeelthattheycannotallowtheirchildrentogooutsideand
certainlycannotallowtheirchildrentoleavetheirsightsiftheydogoout.Thismeans
thatchildrenarenotallowedtoexplorenortobegintodothingsfo rthemselvesandon
theirownbecausetheirparentsareoftenmoreconcernedabouttheirphysicalsafetythan
abouttheirsocialandemotionaldevelopment.Asonescholarnoted,“Parentsareafraid
fortheirchildrentowalkbackandforthtoschool:some onemaytrytoluretheminto
sellingdrugs;theymayhavetowalkoveradeadbody.Thisisarealityinpoor
communities.”40Whenconfrontedwiththeserealities,parentscannotalwaysworry
abouttheirchildren’ssocialdevelopmentbecausetheirfirst priorityiskeepingthe
childrenphysicallysafeandalive.Thereareconsequencesforhavingtoraisechildrenin
suchenvironmentsbutforparents,giventheircircumstances,safetycomesbefore
children’ssocio -emotionalwell -being.Unfortunately,thi scanhaveanegativeimpacton
thechild’spsychologicaldevelopment.
TheNumberOnePriority
Notonlydoescloseparentalsupervisionandfirmdisciplinehelptokeepchildren
alive,butitisalsoimportantforreducingtherisksforkidstoday.Child renaremore
likelytohavebetterbehavior,dobetterinschool,andsurvivechildhoodwithsucha
39
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parentingstyle. 41Above,wesawthatmanyofthefamilieswholiveinlong -termpoverty
areheadedbysingle -parentsandmoreoftensingle -mothers.Since theseparentsare
aloneandhavetoaddresstheneedsoftheirfamiliesinsomanywaysonemightconclude
thattheyareunabletoprovidetheneededsupportfortheirchildren.Whatseems
remarkableisthatstudiesshowtheopposite.Inner -cityAfrican Americanadolescent
malesbeingraisedinsinglemotherhomesreportreceivinggreatersupportfromtheir
parentsthananyothergroupoftheirmalepeers.Itappearsthatsinglemotherswork
hardertoprovidesupportfortheirsonsintheabsenceofthei rfathersdespiteallofthe
otherchallengesanddemandsthattheyhave. 42Theirchildrenappeartobetheirnumber
onepriorityinmanyways.
SevenKeystoaSuccessfulFamily
PsychologistJamesGarbarinoarguesthatfamiliesneedsevendifferentthings in
ordertobeabletosuccessfullyraisewell -developedchildren.Thefirstthingneededisa
stableenvironment.AccordingtoGarbarino,withoutastableenvironmentneglectand
abandonmentofchildrenisanunfortunateandlikelyconsequence.Second ly,families
needasenseofsecurity.Whenparentsfeelthreatenedbyeithercrimeorviolencetheir
abilitytonurtureandevenprotecttheirchildrendecreases.Thethirdfamilialneedis
emotionallypositiveandinvolvedtimetogether.Thismeansth atiftheparentsorthe
singleparenthastoworkandthenhastocomehometoastressfulenvironment,the
likelihoodoffindingpositivetimetogetherasafamilyistakenoverbythetimethatis
neededtokeepthefamilyfedandsafe.
41
Luthar,56.
42
Ibid.,27.
29
Fourthly,Garb arinoalsobelievesthatastrongbeliefsystemandspiritual
dimensiontolifeisneededtoraisewell -developedchildren.Thefifththingthat
Garbarinocallsforisthatthefamiliesarewovenintothesocialfabricofanactiveand
caringcommunity. Familiesthatareisolatedandnotsupportedbytheircommunityin
raisingtheirchildrenarelikelytosuffer.Thewelfareofboththechildrenandtheparents
isthreatenedinsuchcases.Anotherinteresting,andsixth,elementthatGarbarinoclaims
asanecessityforafamilyisastrongsocietalpresenceandsenseofjustice.Thegreater
thesenseofjusticeisinthefamily’scommunityandsocietythemorelikelythefamilyis
tofindthesupportthattheyneed.Whenthefamilyfeelssupportedin theirlivesand
theirmissionasafamily,parentswillhavemoretimetofocusontheirrolesandtheless
theyneedtoworryabouttheirplaceinsocietyandthelikelihoodthattheywillbe
protectedintheirsociety.
FinallyGarbarinoarguesthatfor afamilytobeabletoraiseawell -developed
childitneedsaccesstothebasicresourcesofhome,food,andhealthcare.Lifewithout
theseresourcesisputtingchildreninjeopardyandtheirabilitytodevelopinharm. 43
Garbarino’sargumentsupports thenotionthatfamiliesinurbanpovertyarelackingmany
oftheresourcestheyneedtobeabletoraisechildrensuccessfully.Theyarestarting
fromadeficitandattemptingtocreatenotonlythenecessaryfamilyenvironmentbut
alsowidercontextsan dresourcesthatreallyneedtobepresentinthecommunityand
societyatlarge.
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Conclusion
Whatbecomesabundantlyclearwhenexaminingtheresearchontheroleof
familiesandparentsinthelivesofchildrenisthatfamilyinvolvementhasasignific ant
impactonthefutureofchildren.Thisissowidelyacceptedthatnationallegislationhas
beenforcedtoincludefamilyinvolvementbecauseitisunderstoodthatthisisone
elementthatisvirtuallyvitalforthesuccessofourchildren. 44Theimpor tancethat
researchershaveplacedonthefamilymaycontributetopolicymakersemphasizingmore
supportforfamilieswhoaretryingtodotheirpartinraisingchildreninacontextof
communityviolenceandlackingmanyneededresources.
Whatbecomes evenmoreobviousfromallofthisinformationisthatwhilethe
roleofthefamilyisextremelyimportantinthefuturesofchildrenacrossthenation,
familiesandparentscannotdoitallalone.Therealitiesofurbanpovertyaffectchildren
throughth eirparentshandlingofpovertyaswellasthroughtheotherpeoplethat
experiencepovertyandinteractwithchildren.This,ofcourse,involvestheschools,
neighborhoods,andcommunities.Itisnotonlythepresenceofparentsthatimpacttheir
children’sfuturesanditdoesnotneedtobethesoleresponsibilityoftheparentstohelp
childrendevelopandunderstandtheirlives,communities,andsituationofpoverty. 45
Ifchildrenwereonlyexposedtotheirparentsthenitcouldbearguedthattheir
parentshadthesoleresponsibilityforsocializingthemtobewell -developedadults.
However,childrenaretouchedbytheircommunitiesandschoolsaswellonadailybasis.
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Iftheseplacesaresitesofinteractiontheyarealsositesofleaning,developme nt,and
responsibility.
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The ImpactofCommunityLife
ViolenceinCities
Therateofviolenceinurbancommunitieswasrisingduringthesecondhalfof
thetwentiethcentury.Between1989and1990theratesofviolenceinBostonalon erose
over45%. 46Theincreasehadmultipleeffectsonurbancommunities.Asthishappened,
peoplefoundthemselvesaskingmanydifferenttypesofquestionsaboutthischange.
Someasked,whathaschangedinthelivesofsomanypeopletopushthemtowa rds
violence?Otherslookedatthepresentandaskedwhatcouldbedonetoprotectthese
communitiesasviolencecontinued.Yetotherswonderedwhatneededtobedonetoend
thecycleofviolence.Allofthesequestionsareimportantaseachofthemadd ressesa
differentelementofthesituation.Together,thesequestionslookatthepast,presentand
future.
Thesechangesinthelevelsofviolenceclearlyhaveahugeimpactonchildren
livinginthesecommunities.Millionsofurbanchildrenareesp eciallycaughtinthe
crossfireofthisviolence.Theserateswererisingespeciallyquicklyinpoorurban
communitiesoftheUnitedStates.WhiletheviolencerateinBostonskyrocketed(1990),
astudyinClevelandrevealedthatthepercentofpoorpeop lewhowerelivingin
neighborhoodsthathadaconcentrationofpoverty,whichisdefinedasmorethan40%of
thepopulationclassifiedaspoor,hadalsorisendramatically.From1970theratehad
increasedfrom21%ofthepoorlivinginsuchcommunities toover60%in1990. 47Thus,
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ifthereisagreaterpercentageofviolenceinthepoorestcommunitiesandthereisa
growingtrendofpoorfamilieslivinginthesamecommunities,childrenofpoorfamilies
arebeingespeciallyexposedtoincreasedlevelsof violence.
ChildVictimsandWitnessesofViolence
AccordingtopsychologistJamesGarbarinoone -thirdofchildrenlivinginhigh -
crimeneighborhoodshavewitnessedahomicidebythetimetheyarefifteenyearsold.In
additiontothis,over70%ofthe childrenhavewitnessedaseriousassault. 48Itis
significantlymorelikelythannotthatchildrenlivinginsuchneighborhoodswillbea
witnesstoextremeviolenceeveniftheythemselvesareneveraphysicalvictim.Whatis
especiallyfrighteningist hatadditionalstudieshavefoundmuchworsepercentagesof
exposureinmanycommunities.Astudyconductedwithchildrenbetweentheagesofsix
andteninWashington,D.C.andfifthgradersNewOrleansfoundthatoverhalfofthe
fifthgradershadbeen thevictimsofsometypeofviolenceand6%ofthemhadbeenthe
victimsofsevereviolence. 49
Thesestatisticsarefrighteningbecausetheyconfirmthatourchildrenarebeing
placedinseriousdangersolelybytheirhomeaddresses.Somanyoftheircomm unities
areplaguedbypovertyandviolence,whichstatisticallyhaveastrongcorrelation,and
thesechildrenare“caughtinthemiddle”.Isupposethatitshouldnotbeterribly
surprisingthatincommunitiessuchastheonesstudiedinNewOrleansand Washington,
D.C.thepercentofchildrenwhohaveseenhorribleviolenceatayoungageishighwhen
thereisalreadyahighpercentagewhohavebeenthevictimsofsuchexperiences.Inthis
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samestudyover90%ofthefifthgradersquestionhadwitnessed violencewith37%
havingbeenwitnessestosevereactsofviolenceand40%oftheseyoungchildrenhaving
alreadyseendeadbodies. 50Thesechildren,allofthemvictimsofexposuretoviolence,
aresufferingfromthesecommunitiesthataretheirhomes.A tsuchayoungagethese
childrenareforcedtomakemeaningofsomeoftheworstaspectsofhumanbehavior.
Mostadultsinthiscountrywouldbechallengedtomakemeaningofwhatthesechildren
experiencedaily.Yetchildrencontinuegrowing,despitet herealitythattheir
environmentisnothealthy.Theyareforcedtoexperiencethingsthatnohumansshould
havetosee.Itisnosurprisethatsomanyreportbeingworriedabouttheirownsafety
andaboutsafetyingeneralintheirhomes,schools,and communities.Whatisperhaps
moresurprisingisthatnotallchildrenreportbeingscaredinthefaceofthehorrorsthey
haveseenandfelt. 51
Thefearthatisfeltbytheirparents,neighbors,andteachersisevidenttothese
children.Manyofthemhav epeoplewhowoulddoeverythingintheirpowertoprotect
them.Despitethis,thesechildrenconfronttherealizationthattheirparentsandadult
caregiversarenotalwayscapableofprotectingthem.Itiscommonforachildtohavea
baddreamandgo runningtohisorherparentstoprotecthimorherortobefrightened
thatthereisamonsterunderthebedandneedtheparentstocomeandsitintheroom
whileheorshefallsasleep.Thesechildrenbelievethattheirparentsarebiggerand
stronger thanthebadthingsthatscarethem.Theyfeelasenseofsafetysimplybyhaving
theirparentspresent.Whilethisisanidealwehopeallchildrenexperience,weknow
thatsomechildrenareforcedtolearnatanearlyagethattheirparentsandprotect orsare
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notstrongerandbiggerthantheirfears.Theyhave,perhapsevenwiththeirparents
present,seentheirfearscometrueandseenthattheirparentssharetheirfear.
PovertyisDeadly
Thesefearsarereal,especiallywhenitisknownthatthel eadingcauseofdeath
forbothmaleandfemaleAfricanAmericansbetweentheagesof15and34,manyof
whomliveinurbancommunities,isnotcancer,caraccidents,norAIDS,buthomicide. 52
Somanyyoungpeopleareneverlivingtoseeadulthoodbecause theirfearsandthefears
oftheirfamiliesandneighborscometrue –theyarekilled.Deathatayoungageisa
horriblepartoftherealityofpoverty.Whileitistheviolencethatiskillingtheseyoung
menandwomen,thereisastrongconnectionto poverty.Thecommunitiesthatare
classifiedasextremelypoor,withover40%ofthepeoplelivingunderthepovertyline,
aresitesofthemostconcentratedviolence.Poorpeopleareunabletomoveelsewhere
andareliterallystuckinthemiddleofthis “urbanwar”.
Povertycanbedeadlyinotherways.Forexample,theinfantmortalityratesin
citiesvaryasafunctionofincome.Neighborhoodswithhigherincomelevelshavethe
fewestcaseofinfantdeathswhereascommunitiesthataremuchpoorerhav ethehighest
levelsofinfantdeaths.Chicago,forexample,hasanextremelyvariedinfantmortality
rate.Thepoorestthirdofthecityhasaratethatisoverfivetimestheinfantmortality
rateofthemostaffluentthirdofthecity.Thismeanstha tintheneighborhoodsof
Chicagotherecouldbesixineveryonethousandbabiesdyingwhileinother
neighborhoodstherateisashighandatrociousas30infantsdyingoutofeveryone
thousandborn.Theseratesrivalthoseofmanynationsinthemajor ityworld.Basedon
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thisevidenceGarbarinoconcludesthat,“beingpoorisdeadly.” 53Itcertainlyismuch
moreofachallengetobeachildwithdreamsbecauseyouknowfromanearlyagethat
youmaynotmakeitoutalive.Lifebecomesthatmuchmorepre ciousandyourfamily
andcommunitybecomethatmuchmoreimportant.
PsychologicalEffects
Leavingasideallofthechildrenwhodealwithtraumaasphysicalvictimsof
violence,exposuretocommunityviolenceisextremelytraumaticforchildren.
Beginningatanearlyagechildrenarehurtbytheviolencethathappensaroundthem.
Theproblemsatthisyoungagearecertainlymoremanageablethantheywillbecome
duringlaterchildhoodbutthesesymptomsmustbeacknowledgedandaddressed.Their
olderc ounterpartsinelementaryschoolandduringadolescenceshowsignsthatexposure
tocommunityviolenceisassociatedwithhigherlevelsofdepression,likelihoodtoabuse
drugsandalcohol,andacademicproblems.Inadditiontotheseproblemsexposure
seemstohavethegreatestimpactonlevelsofaggressionandantisocialbehavior.What
thismeansisthatchildren’sgreatercontactwithviolenceispositivelyassociatedwith
moreaggressiveandmoreviolentbehavior,confirmingthepopularbeliefthatvi olence
leadstomoreviolence. 54Thesechildrenneedtoattempttocopewithwhattheyhave
seenandexperienced,andalsoneedtofightthetemptationtoactouttheirfrustrationand
confusionwithmoreviolence.
Itisnotsurprisingthatdirectexposu retoviolencebringsaboutmanyfeelingsof
helplessnessandfearinchildren.ResearchershavefoundthatPost -traumaticStress
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Disorder,PTSD,isalsoacommonresultofsuchexperiences.Symptomsincludetrouble
sleeping,eating,payingattention,re latingtoothers,continuedstatesoffearfulness,and
flashbacks.55Whilenoneofthesesymptomsareunknowntous,whatisshockingisthat
childrenaredealingwiththeserealitieslivingincommunitiesintheUnitedStates.
Moreover,thenumberofchi ldrenwhoarepsychologicalvictimsofviolencearefar
outnumberingmedicalcasualties.InastudyatBostonCityHospital,forexample,itwas
discoveredthatoneoutofeverytenchildrenintheprimarycareclinichadseena
shootingorstabbingbefor etheageofsix.Halfofthemhadwitnesseditintheirhomes
andtheotherhalfhadbeenonthestreetsoftheircommunities.Oneofthemost
frighteningfactsisthattheaverageageofthesekidswas2.7years. 56Howintheworld
doweexpectourchi ldrentothrivewhentheyarelearninghowtowalkandrunonlyto
beforcedtouseittorunawayfromdeathanddanger?
Thechildrenwhowereincludedinthisstudywere,inoneway,theluckyones.
Theywerebeingtreatedfortheirtrauma.Thereare somanychildrenwhohavetohold
thisknowledgeinsilencefortheyhavenovenuetosharetheirpain.Althoughachild’s
exposuretocommunityviolenceoftenpassesbyunnoticedandunattended,theresults
willbenoted.Theremaybeself -destructive behaviorasaresponsetowhathasbeen
witnessedaswellasdevelopmentaldifficulties. 57Whileitishardforanychildtohaveto
experienceviolenceinanyform,whenachildistrappedwiththeknowledgeofwhathas
happenedandhasnotoolstouseth atwillhelphimorhermakesenseofwhathappened
andmaintainasenseofsafetyafterthetraumaticsight,heorsheislikelytosuffermuch
morethanapeerwhoisabletogetpsychologicalassistance.Thedefaultresponsesvary
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fromchildtochildb utoftenchildrenwillbecomedefensiveandengageindefensive
activitiesinanattempttoregainasmallsenseofcontrolafterexperiencingacomplete
senseoffearandhelplessnessinthefaceofviolence. 58
Intheabsenceofassistancechildrenaref orcedtoprocesstheseexperiencesof
violenceanditseffectsontheirown.Theyareoftennotcapableofunderstandingwhy
thishappenedorwhytheyshouldbelievethatitwillnothappenagainorbeworsethe
nexttime.Thefrighteningfactisthatit mayhappenagainanditcouldbeworse.
Despitethisreality,achildneedstobereassuredthatwhathappenedwashorribleand
thatsubsequentfeelingsarecompletelynormalandappropriate.Ifthechild’sparentor
caregiverwasalsoaffectedbythee xperienceheorshemaynotbeabletosupportthe
childwithhisorherownfeelingsbecausetheadultisstrugglingwiththemeaningofthe
violencethatsurroundsthecommunity.Sincechildrenoftendonotknowhowtobegin
understandingwhathappened withoutadultinterventiontheadultsareoftenapttothink
thatthechildrenwerenotaffectedbecausetheyarenotimmediatelyreactingtotheevent.
Thisprovidesanescapefortheadultswhodonotknowwhattodoanyway.
Nomatterhowchildrenin itiallyreacttoexposuretoviolence,theyneedhelpand
thathelpmaybebetterofferedbyaprofessionalwhenparentsandcaregiversareaffected
themselves.Theproblemwiththisisthatpsychologicalvictimsofviolenceoftenhave
limitedornoacces stomentalhealthfacilities.Notallvictimsneedtoseekprofessional
help.Manyareabletocopewithviolencebecauseoftheircommunityofsupportbut,for
some,especiallythosethatdonothavethesupportoffamily,withoutaccesstooutside
resourcestheycannotbehelped.Mosturbanresidents,particularlythosewithouthealth
insurance,seekmedicalcareinemergencyrooms.Unlikephysicalvictims,
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psychologicalvictimsfrequentlyarebrushedasidesincetheywillnotdiefromtheir
injuries.Thedifficultyisthatwhiletheirphysicallifemaynotendintheshortterm
becauseofthesetraumaticexperiences,children’sdevelopmentandfuturesmaybe
significantlystuntedbytheseeventsandintheabsenceofsupportthelikelihoodthatthey
willbeabletofullyrecoverissignificantlydiminished. 59
TheViolentCultureandToxicEnvironmentoftheUnitedStates
TheUnitedStateshasareputationthroughoutthe“developed”worldashavinga
veryviolentculture.Thisworldwidereputatio nalsoincludestheunderstandingthat
thereastrongsenseofparentalownershipoverchildrenandthattheplacetoraise
childrenisintheprivacyofthehome.ThecultureoftheU.S.isnotconduciveto
communalrearingofchildrennoristhatthede sireofmostfamilies.Mostparentsdonot
wantotherstointerferewiththeirdecisionsandbehaviorsinraisingtheirchildren. 60One
ofthelargestdifficultieswiththesetworeputationsisthattheyboth,forthemostpart,
areconfirmedindailyexp eriencesintheU.S.and,unfortunately,theydonotmixwell
together.Inaculturethatisplaguedbyviolenceontelevisions,inmovies,on
playgrounds,inclassrooms,inhomes,andonstreets,childrencannotescapeit.Violent
cultureistrulyletha lforkids.Familiesalonecannotcombatthisenormousproblem.
Despitethefactthatmostfamiliesmaintainasenseofownershipovertheirchildren,they
cannotfighttheproblemstheirchildrenwillfaceasaconsequenceoftheselevelsof
violenceal one.Thereneedstobeasocietalsupportforfamiliesastheyraisechildren.
Thisisespeciallytrueforthefamiliesthatdonothavethenecessarymaterialand
59
Marans.122.
60
Vondra,135.
40
psychologicalresourcestoeffectivelyprotecttheirchildrenfromthesemultipleformsof
violence.Societyneedstostepupandtakeagoodlookattherealityoflifeformanyof
ourchildren.Aftercloseexamination,Iarguethatweneedtostepinandletgoofour
culturalbeliefthatitisonemanforhimselfandonefamilyforitself. Basedonevidence
thusfar,Ibelievethatweneedtoturntowardsthoseingreatestneedandsupportthemin
theirattempttoprotectourchildren,ourfuture,fromtheillsoftoday.
Garbarinospentalotoftimestudyingtheeffectsofoururbanenvi ronmentson
childrenandconcludedthatanysociallytoxicenvironment,suchasthatofimpoverished
urbanAmerica,istrulydetrimentaltochildren.Hearguesthat,“socialtoxicity
underminesself -confidenceandfeelingsofself -worth.”61Thesituationisharmfulto
childrenandwillerodetheirchildhoods.Childrenacrossthenationarelosingprecious
yearsofchildhoodtothesocialtoxicitythatsurroundsthemintheirhomes,schoolsand
communities.Oursocietyisonethatisfullofmanyproblems thatcontributetothe
environmentthatGarbarinodescribesastoxic.Inoursociallytoxicenvironment,as
Garbarinoreferstoit,therearemanymoreguns,agrowingthreatofAIDS,an
underminedsenseofsecurity,higherparentaldivorcerates,andin creasedpresenceof
weaponsatschool.Thesechangesarebothwhatmakeasocietytoxicandarewhatare
causingtheproblemsthatsomanyoftoday’schildrenarefacing.Theyaredealingwith
problemsthatarenewtotheirgenerationorareatleastsig nificantlymoreserious. 62As
wesawearlier,oneresponsechildrenlearnisthattheycannotrelyontheadultsaround
themforprotection.Thisrealizationofteniswhatpushesthemtochangetheirown
actionsinordertoprotectthemselves.Theylearn thatforprotectiontheyneedtocarrya
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gunandperhapsjoinagang.Theirsenseofsurvivaltakesovertheirdecision -making
processesandtheywilldowhateverisneededtobetterensuretheirdailysurvival. 63
Inthefaceoflimitedoptionschildren willgrowupmorequicklyandtaketheir
livesintotheirownhands.Oncetheylearnthattheadultsintheirlivescannotstop
horriblethingsfromhappeningaroundthemtheyoftenfeelasthoughthereisnoother
option.Sometimestheyoungerchildren findtheiroutletsinmisbehaviorinschoolor
actingoutathomebutastheygetoldertheirmodesofcopingoftenchangetomore
proactiveoptions.
Atatimewhenasenseofcommunitycouldbeextremelyhelpfulincounteracting
thebadthingsthatar ehappening,thereisseldomacommunitytostepinandnolonger
toleratesuchviolence.Everyoneislivinginfearandnooneislefttostandup.Thelack
ofcommunityisalsoveryharmful,initself,especiallyforolderchildrenandadolescents.
Theyneedasenseofrootsandsecurityfromoutsideoftheirhome,thatis,fromtheir
community.Whenthecommunityisthesiteoftheviolenceandtraumathereisseldoma
senseofownershipandhistorywithinthecommunity.Withouttheserootschildren can
feellost,especiallyiftheyarecomingfromweakenedhomes. 64Oneofthelarger
failuresofoursocietyisthatwehavefailedtogiveourchildrenaplacetocallhomeand
placewithwhichtheyareabletoidentifyandgotoforsupportandresourc es.
TheEffectofCommunityResources
Notsurprisinglyperhaps,communitieswithhigherthanexpectedratesofchild
maltreatmentandneglectreportfewerneighborhoodresourcesandservicesfortheir
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childrenandfamilies.Incontrast,communitieswith lowerratesofchildmaltreatment
andneglectreportmanymoreresourcesandservicesaswellasresidentswhoaremore
informedabouttheservicesthatdoexistinbothformalandinformalsocialsupport
networks.65Itisclearthatcommunitiescaninfa ctmakeadifferenceinthefaceofallof
theviolencethattakesplaceeachday.Aswassaidabove,adolescentswhohaveno
senseofrootsinacommunitywillbenegativelyaffectedbutconversely,ifacommunity
givesitschildrenasenseofhomeandi mportanceitcanmakeahugeandpositive
differenceintheirfutures.
Sinceweknowthatfamiliesalonecannotprovideforalloftheirchildren’sneeds,
communitieshaveasignificantroletoplay.Ithasbeenshownthatafosteredsenseof
sharedcomm unityresponsibilityininner -cityneighborhoodsgreatlyreducesthelevelsof
violencethatarepresent.Thelevelsofviolencewithinthecommunitiesandthehomes
bothdecreasewhenthecommunitybecomesanactiveparticipantinthelivesofthe
residents.66Thisgiveshopetothefutureofurbanneighborhoodsbutonlyifpeopletake
anactiverole.Communitiescanbeplacesofhope,notonlyfear,forchildrenand
familiesdespiterisinglevelsofcommunityviolence.Iffamiliesandcommunitiesban
together,theywillhavesignificantlymoresuccessinhelpingtheirchildrenbecomewell -
developedadults.
Onemightaskwhythecommunityshouldwanttoberesponsibleforfacing
violenceandothercommunityproblemsinordertoprotectitschildren. Havingtoface
theseproblemswouldnotbeeasyand,becauseoftheviolentnatureofmanyissues,it
couldbedangerous.However,theargumentcanbemadethatwithoutprotectingthe
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childrenthecommunityisreallywritingitsowndemise.Withoutafut ure,thereisno
hope,aschildrenarethefuture.TheUnitedNationsConventionontheRightsofthe
Childdiscussestheresponsibilitywe,asasociety,havetowardsourchildren.Inthe
Conventionitwasagreedthattheprotectionthatchildrendeserv egoesbeyondprotection
frompoverty.Childhoodisdescribedasa“protectedniche”thatneedstobesupported.
Childrenarenotdirectparticipantsintheeconomic,political,orsexualworld,according
totheConvention,andneedthehelpofsocietyt obeprotectedfromtheevilsofthese
worlds.Garbarinoagreesthatitiswithintherealmofsociety’sresponsibilitytosave
childrenfromthenegativeeffectsofcertainaspectsoftheadultworld. 67
CommunitySolutionsandResources
Despitethereal itiesthatofviolenceandpovertyinurbancommunitiesofthe
UnitedStates,describedabovetherearewaysthatthesecommunitiescancometogether
andmakepositivechanges.Aswasjustmentioned,communitiesthathaveand
publicizedresourcesforthei rresidentsaremorelikelytobeabletocopewiththe
problemsthattheyface.Theycandevelopabuilt -insupportnetworkwithbothformal
andinformalpathsthroughwhichpeoplecanseeksupport.Garbarinosuggeststhat
anotherpossibleresponsetot heeconomicallyimpoverishedneighborhoodsistolook
towardsdevelopingmoreeconomicallydiversecommunities.Heclaimsthatthereare
advantagesforboththemiddleclassandthepoorinsuchcases.Thepoorbenefitfrom
theextraresourcesthatthem iddleclassfamiliesmayhaveandareabletoseeadifferent
lifestyle.Themiddleclassisexposedfirsthandtopoorpeopleandareabletofightthe
existingstereotypesandcreatetheirownbeliefsaboutpovertyandpoorpeople.
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Garbarinobelievest hiswouldsignificantlybenefitbothcommunitiesandcreatealess
segregatedsociety. 68
Yetanotherdoortowhichmanypeopleturnisreligion.Religioncanbevery
helpfulinraisingchildrenandinhavingpositiveoutcomes.Asstatedabove,Garbarino
includesastrongsenseofspiritualityasanecessityforafamilytobeabletoraisewell -
developedchildren.Religiouscommunitycanprovideasupportnetworkinadditionto
thefamilythathelpstosharetheresponsibilityinsendingtherightmessag estothe
children.Theycanhelptocultivateamorepositivesenseofselfwithinthechildand
encouragethemtohavedreamsfortheirfuturesandtodothingstoaccomplishthese
goals.Inaddition,religionoftenencouragesprayer.Prayercanbean effectivecoping
strategytowhichchildrenandfamiliestogethercanturn.Thiscantaketheplaceof
alcohol,drugsorothercrutchesthatareoftenused. 69
Whilereligioncanbeahelpfulelementinpeople’slives,ittoohasdangers.
Unfortunately,religioncanleadpeopletoholdontofatalisticbeliefs.Suchabeliefcan
stuntpeople’sabilitytoimprovetheirlivesbecausetheyeitherseenowaytochange
whatGodhasprovidedthemwithortheycometobelievethatthereisabetterlifeafter
thisoneandonejustneedstosufferthroughthehereandnowtogettherewardsofthe
nextlife.Eitherofthesebeliefswouldstuntanyone’sattempttoimprovetheconditions
ofpovertyandviolence. 70
Therearemanywaysinwhichcommunitiescanboth cultivateandcombatthe
issuesofviolenceandpovertythatareoftensorampantinthecitiesoftheUnitedStates
today.Similartofamilies,communitiespossessbothstrengthsandweaknessesthatthey
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cancontributetowardsthefuturesoftheirchildr en.Childrenlivinginurbanpovertyand
violenceneedallofthehelpthattheycangettomaintainasenseofhopefortheirfutures
andtohavearealisticchancetobecomewell -developedadolescentsandadults.Itis
onlywiththebestthatboththei rfamiliesandcommunitiescanofferthatchildrenare
abletomoveforwardtoathirdinstitution,theschool,foryetanothersteptowardsa
successfulandhealthyfuture.
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The ImpactofSchoolLife
Aswehaveseen,therearemanywayst hatchildrenareaffectedbypoverty.At
leastone -fifthofallchildreninU.S.schoolsarelivingwiththepoverty -associated
problemsthatwehavedescribedabove:substandardhousing,inadequatediets,lackof
healthinsurance,chronicdentalorhealt hproblems,andviolenceintheircommunities. 71
Further,theyaremuchmorelikelythanotherchildrentohavephysicalproblems,suchas
stuntedgrowthandanemia,andsomeofthepsychologicalchallengesdescribedabove.
Itwouldbehorribleenoughif thiswasallthatthesechildrenhadtofacebecausethese
thingsalonecoulddestroytheirfuturesbutonefinalthinghasyettobementionedinany
depth:education.
Educationisatoolthatpeopleusetosucceed.Childrenaretoldandbelievethat
educationisimportantfortheirfutures.Whattheyarenottold,butmanylearnalongthe
way,isthatthiskeytosuccessdoesnotworkforeveryone.Statistically,children’s
successisdeterminedbymanyfactors:socioeconomicbackground,school
neighborhood,andteachers,tonameafew.Theroleoftheschoolandeducational
systemiscriticalinchildren’slives.Thegoalsandexpectationsthatschoolsandteachers
havedramaticallyimpactlivesofstudents.Itisnicetobeabletotellourchil drenthatif
theyworkhardintheirjob,school,theywillbeabletodoanything.Unfortunately,this
isoftennotthecase.Thischapterwillexaminethesefactorsthatimpactchildrenin
school.
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TheKeytoSuccess
Therearemanycrucialeducational issuesthatimpactthecurrentlivesandfutures
ofmillionsofchildreninthiscountry.Childrenaretoldthatiftheytryhardinschool
theywillbesuccessfulbutwedonotfulfillthispromise.Insteadpoorstudentshavea
higheducationalfailure rate.Ithasbeenfoundthatchildrenwhoarepoorandgrowupin
poorneighborhoodsintheUnitedStatesaremuchmorelikelytorepeatatleastoneyear
ofschool,willhavelowereducationaltestscores,willcompletelesseducationand,asa
consequence,willbelowerwageearnersintheiradulthoods. 72Fromaveryearlyage,
therearemanybarriersimpedingmanychildren’sfuturesuccess.
Thereissomuchrhetoricinthiscountrythattalksabouttheimportanceandvalue
ofeducation.Wereferto educationasthekeytoagoodfutureandwetellchildrenthat
theywillbeabletodowellifonlytheytryhardanddotheirbestinschool.Educationis
describedasthekeythatwillunlockthesecretsofsuccess.Whatisextremely
frighteningisth atwetellthistosomanychildrenyetwedonotfollowthroughwithour
promisesthatiftheydotheirbestinschooltheywillsucceed.Morespecifically,if
almostoneofeveryfourchildrenundertheageofsixwaspoorin1987,anditisonly
slightlybetterthanthatin2003,thenweneedtobesettingupaneducationalsystemthat
cantargettherealitiesofthisproblem. 73Childrenundersixaremorelikelytobepoor
thananyotheragegroup.Howdoesthisimpacttheeducationsystem?Thisist heageat
whichallchildreninthiscountrymustbeinschool.Ahugeproportionofourstudents
arecomingtoschoolonthefirstdayalreadyfightingagainsttheseodds.
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TheOdds
Itisfrighteningtoactuallylookatthestatisticsaboutthefuture ofchildren
growingupinpovertybecausetheyconfirmsomanypeople’sworstfears:theyfailata
muchhigherratethanchildrenwhodonotliveinpoverty.Wearenolongersayingthat
thesechildrenhavetofightmuchhardertomakeitbutinsteadwe aresayingthatthey
mayfailduetocircumstancesthatarecompletelyoutoftheirhands.Childrenraisedin
povertyare3.4timesmorelikelytobeexpelledthannon -poorkidsandtheyaretwo
timesmorelikelytohavetorepeatagrade.Manyofourki dsarebeingforcedtoleave
schoolbecauseoftheirbehaviorforwhichwehavealreadyseenmanyofthecausesand
arestrugglingintheclassthattheyaretwiceaslikelyasnon -poorchildrentohaveto
repeatjusttobeabletoperformatasimilarlev el.Poorchildrenareone -thirdlesslikely
thanotherchildrentogrowuptoattendatwoorfouryearcollegeandtheyarehalfas
likelytoactuallygoontoearnabachelor’sdegree. 74Alreadyitisbecomingeasytosee
whytheywillbelower -wageear nersinadulthoodandtheywillbelikelytocontinue
livinginpovertyandraisingtheirfuturechildreninthissamecycle.
Inthisnation,aswesawearlier,theeconomiclinesoftenfollowaracialand
ethnicline.Recentlyastudydonediscovered thatwhile17%ofsixteenandseventeen
yearoldblackstudentshaddroppedoutofschoolonly9%oftheirwhitepeershaddone
thesame.Thestudywentontoshowthatonly3%ofsixteenandseventeenyearolds
fromwhite -collarfamilieshaddroppedout whereas13%oftheirpeersfromothersocio -
economiclevelshaddonethesame,includingteensfromblue -collar,farmor
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unemployedfamilies. 75Itisclearfromtheevidencethatthereisastrongcorrelation
betweeneconomicbackgroundandacademicsucces sandlongevity.
WhatHappenedtotheSafeHaven?
Therearenotwowaysaboutit:urbanschoolsarenotthesafehavensthat
childrenneed.Theincreaseinviolencehaspenetratedschoolsinwaysthatare
impossibletoignore.InChicagoin1990 -91a lonetherewereover9,800arrestsmadeby
Chicagopoliceofficersonornearschoolgrounds.Thesearrestswereforthingssuchas
burglary,sexualassault,battery,weaponpossession,andmurder. 76Inner -citychildren
arenolongerabletoentertheirs choolsandknowthattheyaresafe.Thereseemstobe
noplacethattheycangoandinherentlyknowthattheywillbesafeandprotected.This
meansthattheyarealwaysonthedefensiveandneverabletocompletelyfocuson
anythingelse,suchasschool work.
Whiletherearemanyschoolsthatarehavingtofightthepresenceofviolenceit
remainstruethatschoolsinpoorcommunitiesarelessabletoactassafetynetsthan
middleclassschools.Theschoolsrepresentthecommunityofwhichtheyarea partand
thismeansthatoftentimesinpoorcommunitiestheschoolsarejustasimpoverishedas
thestudents. 77Together,theyarefightingsimilarproblemsandoneoftheseisthereality
ofviolence.
75JamesSamuelColeman, EqualityofEducationalOppor tunity,  Washington,D.C.:U.S.Government
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Whenonelooksatthenationasawhole,whitestude ntshavesmallerelementary
classsizes,onaverage,thananygroupofminoritystudents. 78Onecouldthinkthatthis
shouldcomeasnosurprisesincewehavealreadyestablishedthatschoolsoftenrepresent
thecommunitiesofwhichtheyareapart,butit isdeeplyproblematicthatthemajority
populationisbeinggivensomanymoreadvantagesthentheyreceivedatbirth.Inthe
UnitedStates,thecorrelationbetweeneconomicsandraceisstaggeringandcannotbe
overlooked.Nowweseethatthisisplaye doutinmanydifferentplacesincludinginthe
educationsystem.
Reportsandresultsshowthatpupilsofdifferentethnicitiesseemtorespond
differentlytotheschoolwhichtheyattend.AccordingtoJamesSamuelColeman,a
scholaroneducationaloppo rtunity,“Theachievementofminoritypupilsdependsmore
ontheschoolstheyattendthandoestheachievementofmajoritypupils.” 79Whatthis
meansisthatnotonlydomostwhite,middleclassstudentsattendbetterschoolsbut
whentheydonot,thisoft endoesnotnegativelyaffecttheiracademicsuccess.Perhaps
thisisbecausetheyhavemoresupportfromhome,theirparentshavemoreeducationand
areabletohelpthem,theyarenotdealingwithpoverty,andtheircommunityhasa
positiveattitudetow ardseducation.Whateverthereasonsare,whitestudentstendtodo
betteratwhateverschooltheyareattendingwhilemostminoritypupils,whoare
unfortunatelymorelikelytobethepoorstudentsaswell,aremoredependentonthe
schoolenvironmentfo rtheiracademicsuccess.
Anotherfactorthatappearstoplayintothesuccessofstudentsandaschoolisthe
educationalbackgroundsandaspirationsoftheotherstudentsattheschool.Studentsat
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schoolswherethestudentsplanongoingtoafour -yearcollegeandcomefromfamilies
withstrongeducationalbackgroundswilldobetter.Thestudentswhoattendthisschool
whocomefrompoorfamiliesthatdonothavestrongeducationalbackgroundswilldo
bettersimplybybeinginthepresenceofothersw hohavesuchhighaspirations. 80The
atmosphereandprevalentattitudeoftheschoolhasasignificantimpactonthefuture
successofitsstudents.Thisisoneofthefearsthatexistsinaschoolthathasa
predominantlyorcompletelyimpoverishedpopula tion.Generally,theatmosphere
createdandfosteredinsuchaschoolisnotonethatvalueshighereducationorinsome
cases,educationingeneral.Withoutthesupportofthecommunityandfamiliesitisvery
challengingforaschooltocultivateanenv ironmentinwhichstudentswanttolearnand
seethisasatoolforfuturesuccess.
ThePowerofSchool
Regardlessofwhatschoolastudentattends,theschoolisoneofthemost
continuousinstitutionsinachild’slife.Further,itisaninstitutiont hatimpactsthelives
ofvirtuallyallchildrenintheUnitedStates.Despitethefamily’scentralroleinachild’s
life,theschooliscriticalinthedevelopmentalprocess. 81Thisputsconsiderablepowerin
thehandsoftheeducationalsystem.Schools ,andperhapsmostimportantly,teachers
touchchildren’sliveseveryday.Manypeoplewilldisagreeastowhattheroleofschools
istodaybutonesuggestionwasofferedbyJamesGarbarino.Heviewstheschoolasan
institutionthatisabletobuildand fosterresilienceinchildren.AccordingtoGarbarino,
asuccessfulschoolwouldbeonethatprovidescopingmethodstoitsstudentsandhelps
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themtobuildandunderstandaplanfulapproachtolife.Allchildrenneedtobetaught
thattherearemorean dlesssuccessfulwaystoapproachlifeanditsdifficulties.Every
childwouldlearncopingmodelstodealwithsomeofthehardandstressfulthingsthat
happenintheirlives.Itiseasyforadultstolookatthelivesofchildrenandthinkthat
they arecarefreesimplybecausetheydonothavetodealwithalloftheproblemsthat
faceadults.Althoughchildrendonothavethesamestressesastheadultsintheirlives,
theyhavedifficultiesformanyreasons.Oneofthesereasonsisthattheyoften donotyet
knowhowtohandlestress.AccordingtoGarbarino,asuccessfulschoolwouldprovidea
modelofcopingandhelpstudentstothinkthroughsituationsandbuildaplanto
approachdifferentsituations.Ifchildrenhavetheabilitytothinkthro ughsituationsthey
willalreadyhaveanadvantageandanimprovedfuture. 82Tobesuccessfulinlife,
childrenneedtoknowhowtohandlewhathappenstothemandtheyneedtobeableto
dreamandplanforthefuture.Ifthesearethethingsthatchildre nneedtobesuccessful
thenonecriteriafordeterminingwhatwouldmakeaschoolsuccessfulwouldbethe
extenttowhichaschoolcouldensurethefuturesuccessofitsstudents.
TheEducationSystem:EqualizerorStabilizeroftheStatusQuo?
Manypeo plehavedebatedthisquestion.Doesthecurrenteducationalsystem
helptogiveallchildrenabetterfutureordoesitaidinmaintaininganinequitablestatus
quo?PeoplearguebothsidesofthisissuebutIarguethattraditionaleducationdoesnot
providestudentswithenoughopportunitiestochangethestatusquo.Idonotbelievethat
educatorsmaliciouslytrytoholdchildrenbackbutgiventhechildren’ssituations,
education,asitcurrentlystands,isnotenoughtochangethings.Educational historian
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DianeRavitchagreesandbelievesthatthegovernmentneedstogivemeans -tested
scholarshipstoneedyfamiliessothattheycanhavetheoptionofsendingtheirchildren
totheschooloftheirchoicewhetheritispublic,private,orreligious. 83Shebelievesthat
thefactthatmanyneedyfamiliesdonothaveachoiceinwhatschooltheirchildrenare
abletoattendisonereasonwhytheeducationsystemfailstohelppeopleimprovetheir
lives.Specifically,sheargues,students’economicsitua tionsdictatethetypeof
educationtheyreceive.Shebelievesthatiffamilieshadachoice,thenchildrenfrom
poorfamilieswouldnotbelumpedtogethertobeforgottenandthefamilieswouldhave
morecontrolovertheirchildren’sfutures.
Othersque stionwhetherthegovernmentevenwantstohelpfamiliesgettheir
childrenoutofpoverty.Oneresource, SchoolinginCapitalistAmerica ,takesafairly
economicandpessimisticviewofthesituation.Thisworkarguesthateducatorsare
interestedinre producing,throughschooling,thesocialclassesthatexistinsociety. 84If
thisweretruethenitwouldbetruethatthegovernmentwouldhavenointerestin
changingthesystembecausethewaythesystemworkscontinuesthecycleofsocietyas
itis.T hereisalwayssomeopportunityforaluckyfewtobreakoutofthecyclebutthat
isencouragedforitperpetuatesthemythoftheAmericanDream.Theauthorsofthis
work,SamuelBowlesandHerbertGintiswrote:
Theeducationalsystemlegitimatesecon omicinequalitybyproviding
anopen,objective,andostensiblymeritocraticmechanismforassigning
individualstounequaleconomicpositions.Theeducationalsystemfosters
andreinforcesthebeliefthateconomicsuccessdependsessentiallyonthe
possessionoftechnicalandcognitiveskills -skillswhichitisorganizedto
83DianeRavitch,“Somebody’sChildren:EducationalOpportunityforALLAmericanChildren,” Social
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D.C.:TheBrookingsInstitute,1996 ,85 -86.
84
Biddle,17.
54
provideinanefficient,equitable,andunbiasedmanneronthebasisof
meritocraticprinciple. 85
Thisisastrongassertionthattheeducationsystemisactuallyfosteringi nequalityinstead
ofworkingtoeducateallpupilsandgiveeachofthemarealopportunitytoimprovetheir
lives.Theyclaimthatthecurrentsystemreinforcesthepreexistingbeliefthateconomic
successisdependentonsomethingthatapersonpossesse s.Thisbeliefallowspeopleto
justifytheirownwealthandwriteoffthosethatarenotasfortunate.Thewealthyare
abletosaythattheyearnedtheirwealthbecausetheyhad“whatwasneeded”while
otherswhodidnotfairsowellclearlydidnothav e“whatwasneeded”.Thisleavesno
roomtoexaminewhysomepeople“havewhatittakes”tosucceedwhileothersdonot.
Immediatelyitisassumedthatthereissomethinginherentlyinferioraboutthosethatdo
notmakeit.
Thisisapredominantbelief insociety.Itdoesnotoriginateintheschoolsbuthas
detrimentalconsequencesinsuchasetting.BowlesandGintiswentonaboutthe
educationalsystem:
Theeducationalsystemisanintegralelementinthereproductionof
theprevailingclassstr uctureofsociety.Theeducationalsystemcertainly
hasalifeofitsown,buttheexperienceofworkandthenatureoftheclass
structurearethebasesuponwhicheducationalvaluesareformed… 86
ItisimportantthatonenotwriteoffwhatBowlesand Gintishavetosaysimplybecause
itisuncomfortable.Manyoftheseproblemsmightnotexistiftheeducationalsystem
wasnotflawed.Astheypointout,theeducationalsystemhasalifeofitsownandispart
ofasocietythathasdifferentiatedclas ses,despiteitsclaimthateveryonehasanequal
opportunity.
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Itisinterestingtolookatwhatisvaluedwithintheeducationalsystemandto
realizethatoneofthemainmeasuresofsuccesswithinthesystemisnotthechecklistthat
Garbarinoproduced ofwell -developedchildrenwhoareabletothinkthroughsituations
andproblemsbutratherchildrenwhosesuccessismeasuredbystandardizedachievement
tests.Manyarguethatthesetestsdonotmeasureintelligence,asisoftenbelieved,but
ratherth eskillsthatareviewedasthemostimportantinoursocietyforgettingagood
job.87Thesetestsaregoodpredictorsofwhowillsucceedinsocietybutnotnecessarily
whoisthesmartestormostcreativeorwhoshouldsucceed.Inthisway,wecansee that
thecurrenteducationalsystemneitheractivelychallengessociety’sdominantnormsnor
teachestostudents’strengthsbutratherreinforceswhatsocietyviewsandwantsas
strengths.
ThePygmalionEffect
Itisimportanttolookatwhatwithinthee ducationalsystemimpactsdirectlythe
livesofchildren.Asimportantastheequitablepoliciesareforanygivenschool,ifthey
arenotimplementedtheyhavenoeffect.Whatmatterstoanindividualchildiswhathe
orsheseesandexperiencesduring anygivenday.Tounderstandthisitiscrucialtolook
attheroleofteachers.Teachersinteractwithpupilseachdayanditistheirjobto
implementeffectivepolicythatwillhelptheirstudents.Thus,thereisconsiderable
powerandresponsibility withinthepositionofateacher.Oneoftheunfortunatepowers
thatcomewiththepositionistheabilitytodiscourageachildfromlearningandreaching
hisorherbestpotential.
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Teachersaremenandwomenwhoaretypicallytryingtohelpimprove thefutures
formanychildren.Despitethisgoal,sometimes,withoutknowingit,teachersactually
hurtachildbynotunderstandingthepotentialthatthechildpossesses.Thishasbeen
describedasthe“Pygmalioneffect”.Specifically,someteacherst reatastudent
differentlysimplybecauseheorshethinksthatthechildiseitherbrightordull.For
example,ifateacherbelievesthatachildisreallysmart,thechildismorelikelytodo
bettersimplybecausetheteacherexpectshimortodobett er.Conversely,ifateacher
doesnotthinkthataparticularstudentisverybrightthestudentismorelikelytoperform
poorlysimplybecausethatistheexpectationoftheteacher.Whenteachersareteaching
studentslivinginpovertythiseffectis, unfortunately,oftenseen.Manypeople,teachers
included,associatepovertywithalackofintelligenceandtherefore,usuallywithout
knowingit,candiscriminateagainstthesestudentsthroughexpectingthattheywillbe
lessintelligent. 88
Althoughthetheorymaynotbewidelyknownmanypeopleconcurthatthis
happensinfartoomanyclassroomsintheUnitedStatestoday.Teacherswhohavelow
expectationsoftheirstudentscreateself -fulfillingprophecies. 89Whenateacherexpects
lessofhisor herstudentsheorshewillbehappywithlowerresultsandwillbeless
likelytopushthemtodobetterthanheorshehadexpectedofthem.Thisisadangerous
phenomenonbecauseitcanbefoundinclassroomsofevenwell -meaningteachers.
Theseteac herscanunderminestudents’self -confidencesimplybygivingthempraiseall
ofthetimeandacceptingfailurewithsympathybasedonanunderstandingofwhatother
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thingsthechildisdealingwithinhislife. 90Itisimportantthatateacherunderstand the
complexrealitiesstudentsfaceintheirdailylivingparticularlyifheorsheisteachingat -
riskstudents.However,itiscruciallyimportantthattheotherfactorsinastudent’slife
donotcreateanexcuseforalower -qualityperformanceinthe classroom.Thisfineline
mustbedrawnandrespectedbyeveryteacherdespitethechallengeofthetask.
“Teachersaresecondonlytoparentsintheirpotentialimpactuponchildren’s
development…”91Thisresponsibilitymustberecognizedasavalue.W henaparenthas
littlefaithinhischild,thechildisabletotellthisandwillnotonlybehurt,and
potentiallyhavelowerself -esteem,buthewillalsoactdowntotheexpectations.Asit
turnsout,thesameistrueforteachers.Theyhaveahuge impactoftheirstudents’lives
andtheirexpectationsforthestudentswillstronglydeterminethestudents’success.
WhatDoesaTeacherNeedinOrdertoBeQualified?
Training
Asdisclosedabove,teachersareveryimportantandinfluentialinchi ldren’slives.
Moreover,itisknownthatthereisastrongrelationshipbetweenthequalityofteachers
andpupilachievement. 92Thatis,thebetterqualifiedandpreparedteachersarethebetter
theirstudentswilldo.Itiscrucialtolookatwhatte achersneedinordertobebetter
qualifiedtoserveasrolemodelsfortheirstudents.Teacherpreparationfacultyare
attemptingtodiscoverwhatateacherreallyneedstoknowaboutchildrenbeforemeeting
thestudentsandenteringtheclassroom.
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Thereisagrowingrecognitionoftheneedforadiversecurriculuminthe
educationandtrainingoffutureteachersandscholarsonpovertyandchilddevelopment.
Onemethodistousenarrativesaboutthereallivesofchildrenlivingin“non -traditional”
circumstances.93Suchstorieshelppeopletoframequestionsabouthowsituationsaffect
children’sdevelopmentandlearningability.Withoutthisunderstanding,scholarsare
simplylookingatstatisticsandtheories,andteachersareapproachingeachgroup of
studentsasacompletelynewproblemtobeunraveledanew.Ifpeopleareableto
understandthesimilaritiesofsituationsthroughtheimplementationofnarratives,
teachersandscholarswillbeabletobetterunderstandhowtoapproachanindividual
child.Inadditiontonarratives,existinginformationonissuesfacingfamiliesand
childreninpovertyneedtobeincludedinthegraduateteachingcurriculum.Many
teachingprogramsdonotdevoteanytimetolookingatthehomesandcommunitiesfrom
whichtheirstudentswillbecoming. 94Ifthisoccurredtheywouldinevitablyhavetolook
attherealitiesofimpoverishedurbancommunities.Understandingthecontextfrom
whichmanyoftheirfuturestudentswillbecomingwouldenableteacherstoplana n
approachforteachingchildrenwhomaybecomingintotheirclassroomshavingalready
sufferedintheeducationalsystemandtheywouldbemoreawareofwhatissuescouldbe
affectingtheirstudents.Studyingthisaspectofthecontextofchildren’sliv escouldhelp
combattheproblemsofthePygmalioneffect.Ifthiscontextisneveranalyzed,thebest
intentionedteachersmayunderminetheirstudentsunintentionallyastheytryto
compensateforsomeoftheotherhardshipstheirstudentsarealreadyf acing.
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Teachersneedtohavepreparationinchilddevelopmentaltheoryandpracticeand
befamiliarwiththedevelopmentalconsequencesforchildrenoflivinginpoverty.With
suchknowledgeandunderstandingteacherswouldbebetterequippedtocreatea ndfoster
protectivefactorsandresilienceintheirownclassrooms. 95Ifteachersdonotknowabout
warningsignstheywillnotbewellpreparedtorecognizetheproblem,letalonetryto
interveneandhelp.Forexample,whenteachersareworkingwithan at -riskpopulation,
especiallyinalow -incomeurbansetting,theymustunderstandtheconceptofregression
andunderstanditasaresponsetostressandacopingstrategythatmanychildrenusewho
haveexperienced,eitherphysicallyorvisually,trauma .96Whenoneisabletoidentifya
child’sbehaviorasacopingstrategyinresponsetothestressinhisorherlife,thenoneis
abletoprobetofindtherealproblem,insteadofattackingtheonethingthechildhas -
thecopingstrategy.Thisisnot tosaythatteacherswillhavetoputupwithbadbehavior
orlowperformancebutinsteadthattheywillbeencouragedtofindtherootofproblem
thatismanifestingitselfinsymptomsintheclassroom.
Support
Notonlydoteachersneedbettertrainingt ounderstandchildren’sdevelopmental
processesandthesignsofrisk,buttheyalsoneedsignificantsupportintheprocessof
workingwithchildrenwhoarecopingwithextremestressand,insomecases,trauma.
Aswelearnedearlier,thehomeandcommun ityhaveasignificantimpactonthelivesof
children.Oneoftherealitiesintheirlivesisthepresenceofcommunityviolence
includingdeath.Thestatisticsthatwerereportedearlieraboutthenumberofchildren
whohadseendeadbodiesareunnervi ng.Inthepresenceofthisrealityteacherswho
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workwithchildrenwholiveinsuchcommunitiesmustalsobetrainedtounderstandhow
childrenreacttoandunderstandviolentdeath.Intheprocessoftrainingteachersitis
importantthattheteachers’ reactionsareunderstoodaswell.Whenateacherhastohelp
achildcopewithdeath,especiallyaviolentdeath,itisimportantthattheteacher
understandshisorherownfeelingsaboutdeath.Itisnotuncommonforadultstobe
fearfuloftalkingwi thchildrenabouttopicsthatarecomplicatedandaredifficultforthe
adults.Deathiscertainlyoneofthesetopics. 97Theproblemisthatoftentimesthedeath
thatisaffectingthechildwillalsobeaffectinghisorherfamilyorsupportnetwork.T he
teachermaybeoneoftheonlypeoplewhowillbecapableofhavingadiscussionwith
thechildabouthisorherthoughtsandfeelingsaboutthedeath.Ifthediscussionisnot
facilitatedthenthechildisforcedtocarrythosefeelingsandfearsalon e.Itisinsuch
situationsthatachild’slessproactivecopingstrategiesmayemerge.
Teachersdonotonlyneedsupportaroundthediscussionofdeathbutalsoaround
somanyoftheharshrealitiesofthelivesoftheirstudentsandoftentheirown
communities.Theyneedsupportandtrainingtobeabletoteachandbearesourceand
rolemodelfortheirstudentsandnothavethesamesenseofhopelessnessanddespairthat
manyofthestudentsfeel.Childrenlookuptotheirteachersandiftheyseeth eirrole
modelsfeelinghopelessabouttheirsituationthechildrenwillbeleftwithlittleorno
hope.Inorderfortheteacherstomaintainanyhopetheyneedsupportfromthosearound
themandthoseintheteachingcommunity. 98Ifteachersareableto besupportedin
dealingwiththeirownfeelingstheywillbemuchmoreeffectiveinhelpingchildren.
Whentheyarewellsupportedandtrained,teachersshouldbeabletohelpchildren
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recognizetheirownfeelings,clarifyissuesthatcouldbeconfusing intheiryoungminds,
solveproblemsthattheyencounter,andseekalternativesolutions. 99Thisissomething
thatchildrendesperatelyneedandyetcannotalwaysfind.Ifachildcantrusthisorher
teachersandseesinthemasenseofhopeandstabilit yheorshewillbemorelikelytogo
tothemforhelpforbothlittleissuesaswellasbigissues.
Manyadultsareunawareofthefactthattheyaretrappedin“domainsofsilence”.
Thisisthedescriptivetermforasituationinwhichadultswhoar enotclinicallytrained
arereluctanttoaddresswithchildrendifficulttopicssuchassexuality,domesticor
communityviolence, familydisruption,ordeath. 100Manyadultsbecometrappedina
placeofbeinguncomfortableorunwillingtospeakduetothe irfearofsayingthewrong
thingorofnotknowingwhattosay,especiallysincetheaudienceisachildwho,inthe
mindsofmany,shouldnothavetodealwithorworryaboutsuchbigtopics.
Unfortunately,manychildrenexperienceviolenceatanearly, andmanywouldargue
premature,age.Itisimportantthatthoseadultswhoarepresentinat -riskchildren’slives
arenotafraidtoshareinsuchconversations.Becauseofthis,teachersmustbetrained
andsupportedtoparticipateinthisprocess.Th iswillaidtheteachersinbeingbetter
modelsandresourcesfortheirstudentsandwillhelptheteachersunderstandtheirown
copingabilitiesgiventherealityofthesituationinwhichtheyareatleastworkingifnot
alsoliving.
Onewaythatteac herscanhelpchildrenunderstandsomeofthedifficult
challengesintheirlivesisbycultivatinganenvironmentofplay.Garbarinoreminds
thosewhohaveforgottenthatplayisaverypurposefulactivityforchildrenandnot
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simplyafunthingthatocc upiespartoftheirdays.Playisbothacauseanda
consequenceofculturalevolution.IntheU.S.weliveinasocietyandculturewhich
encourageschildrentoplayandengageinimaginaryactivitiesbecausetheyarenot
usuallyneededtoworkforthe family.Atthesametime,ourculturehasevolvedina
waythatallowschildrentocontinueengaginginsuchactivitiesbecausewerecognize,in
someway,theimportanceofsuchactivitiesinchildren’slives.Fantasyplayisoneway
thatchildrendevelo pneededskillsthathelpthemtobecomemorehumanandfully
developed.Theylearn,liveandfigurethingsoutallthroughtheirfantasyplay. 101
Inasocietyinundatedbymedia,technologyandconsumerismwhichfoster
passiveobservation,itissadthat manyparentsandteachershaveforgottenthevalueof
activeplayinthelivesofchildren.Playcannotonlyhelpchildrentodevelopandlearn
lifeskillsandlessonsbutitalsoactsasatoolorresourceforchildrenincopingwiththe
thingsthatthey donotunderstandandaretryingtomakemeaningof.Teacherscanuse
playtounderstandwhatthechildrenareexperiencingintherestoftheirdaysand
understandwhatisaffectingthem.
SchoolPartnerships
Researchhasfoundthatparent(orotheradu ltsinachild’slife)involvementin
theschoolandinthechild’seducationcontributestochildren’ssuccessinschool. 102For
manypeoplethisinformationwillseemlikecommonsense.Theinterestingthingisthat
nomatterhowmuchlikecommonsenset hisseemstopeople,therearestillmany
communitiesandschoolsthathavenotfoundeffectivewaystoincorporatethis
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knowledgeintotheirschoolcommunities.Oneargumentsuggeststhattherearefour
differentwaysthatschoolscanorganizeactivities thatfostersuchengagement.The
student-centeredactivitiesinvolvementoring,tutoring,awards,scholarships,andother
suchthings.Theseactivitiesplacethestudentandhisorhersuccessatthecenterofthe
activity.Thereareincentivestosucc eedandhopegiventothestudentthrougheach
success.Afamily -centeredactivityincludesparentingworkshops,adulteducation
classes,familycounseling,orfamilynightatschool.Here,thefamilyisencouragedto
beinvolvedintheschoolandsomeo ftheneedsoftheothermembersofthefamilies,
mainlythecaregivers,aremetaswell.Theschool -centeredapproachisonethatfocuses
onstaffdevelopmentorschoolclean -upprojects.Indoingthesethingspeoplehopeto
improvetheskillsofthete achersandstaffoftheschoolaswellasincreasingprideanda
senseofownershipovertheschoolwithintheschoolcommunity.Thefinaltypeof
activityisacommunity -centeredactivity.Thiswouldincludeactivitiessuchasanart
andscienceexhibit forthecommunityorcommunityrevitalizationprojects.Thisisone
waytointegratetheschoolintothecommunityandmakeitanactivememberofthe
communitywhileatthesametimeinvitingthecommunitytobeinvolvedwiththe
school.Eachtypeofac tivityhasatargetaudiencewhoseneedsareaddressedinvery
specificways.Whenthisoccurspeoplearemorelikelytofeelacceptedandwelcomedin
theschool.Tosomepeopletheschoolcanbeanintimidatingplacewithpeoplein
authorityincludingt heteachers,principals,andsocialworkers.Whentheschoolis
viewedasamemberofthecommunitythatcanhelpothersandthatalsoneedsthehelp
andsupportofothers,itcanbemuchlessfrightening.Whenallfourmodelsare
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integratedthereisag reaterchanceofinvolvementandsuccessintheschool,onbehalfof
eachchild. 103
Conclusion
Itisimportanttorememberthatnomatterhowharshsomeschoolenvironments
areandhowunsuccessfulchildrencanbecomeintheiracademics,childreninitial lycome
toschoolexcitedaboutlearning.Thisistrueforallchildrenincludingthosewhoare
labeled“at -risk”.104Itistheresponsibilityoftheadultsintheirlivestoprotectthemfrom
failing.Onechild’sfailureisafailureofallthosewhosur roundhimorher.Children
mustbereachedatthebeginningoftheirschoolexperiencesandtheirhopeforthefuture
aswellasacontinuingsenseofexcitementaboutschoolmustbefostered.Whenachild
doesnotseemexcitedaboutbeingatschooliti sareflectionoftheirpastorpresent
experiencethere.Childrenhaveaninherentexcitementaboutlearningandplaying.
Schoolmustbeacombinationoftheseinorderthatnochildbeleftbehind.Ifweasa
societyvalueourchildrenandourfuture wewillensurethattheyremainexcitedabout
learningandhaveresourcestheyneed,includingwell -qualifiedandsupportedteachers,
tobesuccessful.
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PARTIII
Towardsa PossibleSolution
66
Full-ServiceandCommunitySchools
ABostonCollegeprofessorofeducation,MaryWalsh,PhD,claimed,“Wetend
todividekidsintotwoparts –headandheart.”Shewentontoarguethatwemustnotdo
thisbutinsteadwemustbe,“tryingtotakethedividinglineoutandlookateachchil das
awholeperson…wehavetotakecareofthewholeperson.” 105Walshbelievesthatthe
currentestablishmentofschoolsisnotsufficienttomeettheneedsofchildren.This
beliefliesbehindamovementtoincreasethenumberoffull -serviceorcommuni ty
schools,especiallyinat -riskneighborhoodsandamongat -riskpopulations.Theidea
behindthismovementisthatifstudentsaregoingtofullylearntheyneedtobeviewedas
wholepeopleandnotsolelyreceptaclesforinformation.
TheHistoryof CommunitySchools
Walshisingoodcompanyinherbeliefthatthereisanothersolutiontothe
problemsthatmanychildren,schools,andcommunitiesarecurrentlyfacing.Theideaof
communityschoolsfirstemergeddecadesago.In1954EdwardOlseniden tifiedthe
characteristicsofcommunityschoolsthathebelievedtobeimportant.Hisseven
characteristicsfocusedonwhatacommunityschoolshoulddo.Acommunityschool:
1. improvesthequalityoflivinghereandnow.
2. usesthecommunityasalaboratory forlearning.
3. makestheschoolplantacommunitycenter.
4. organizesthecorecurriculumaroundtheprocessesandproblemsofliving.
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5. includeslaypeopleintheschoolpolicyandprogramplanning.
6. leadsincommunitycoordination.
7. practicesandpromotesd emocracyinallhumanrelations. 106
Theseideas,whilenotexactlywhatcommunityschoolsuseastheirmodeltoday,arepart
ofthefoundationoftoday’sschools.Theideathattheschoolwasaresourceforthe
entirecommunityandnotsolelyforitsstude ntswaswelcomedandexciting.This
allowedtheschoolstobeasiteforresourceenhancementanddistributionforall
residentsofacommunity.Whilethisideawasnotwholeheartedlywelcomedand
embracedinthe1950s,thepopularityoftheideagrew.
Bytheearly1970stheconceptofcommunityeducationhadbecomemore
widespread.TherewerealreadyalmosttwothousandschoolsintheUnitedStatesthat
usedmanyoftheideasandtheconceptofcommunityeducationintheirclassroomsand
communities.Whilethiswasanexcitingtimeinaneweducationalmovement,itdidnot
lastlong.Themovementlostalotofitsmomentuminthemidtolate1970sandsoon
wasnolongergrowing.Themainreasonforthislossofmomentumwasbecausethe
theoryunder lyingtheconceptofcommunityeducationandcommunityschoolswasnot
wellclarified.Becauseofthis,itlostitsmeaningandpeoplewereconfusedbyitstrue
purpose,role,andbenefitsforboththeschoolandcommunity. 107Whilethisearlysurge
inthemovementwaslost,itdidnotcompletelydisappearbutitneededsomeserious
reorganizationandhelp.Thehopethatremainedcamefromthesuccessthatsomeofthe
schoolshadhadatthebeginningofthemovement.Duringthefirstheightofthetrend, in
1971,theNationalCommunityEducationAssociationdefinedcommunityeducationasa
“philosophythatpervadesallsegmentsofeducationalprogramminganddirectsthethrust
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ofeachofthemtowardstheneedsofthecommunity.” 108Thisdefinition,whilead apted
ineachspecificcommunityschool,didnotdisappearandwouldcomebackonthescene
andmodifiedastheideareemerged.
Whentheschoolwasabletobeasiteofinteractionbetweendifferentelementsof
thecommunity,therewasfarmoresuccessfor thestudentsandcommunitymembers
alike.Thehistoryofcommunityeducationhasnotbeenoneofacontinuedupward
climbbutratherahistoryofstepsbackwardandforward.Historically,itisapparentthat
communityeducationgaineditsmostmomentum whensocialunrestwasincreasing.
Neighborhoodschoolswereviewedasapossibleplacewhereasenseofcommunity
identitycouldbebuiltintheevergrowinglarge,impersonalcities.Theneighborhood
schoolwasonewaythatthecitycouldbebrokenin tosmallerunitswithwhichpeople
couldconnect. 109Communityschoolsseemed,tomany,tobethebestwayof
approachingthisproblembecause,notonlywouldtherebeaschoolwithindifferent
neighborhoodsbutitwouldalsobecommittedtoinvolvingthe communityintheschool
inordertogivethestudentsthebestenvironmentinwhichtheycouldlearn.Atthesame
timethecommunitywasgivenanopportunitytoconnectandformanidentityaroundthis
commongoal.Thiswasoneofthebiggestadvantages thatthecommunityschoolhad.
Thecommunityschoolswereinstitutionsthatpeoplefeltgoodaboutandwere
happytoseedevelop.Theyhadprogramsthatmanydifferentgroupswerewillingto
supportfinanciallyinordertoensuretheirsuccess.Thef undingofacommunityschool
wasatestamenttotheirmissiontobringeveryonetogethertoeducatethechildren.
Usually,thefederalgovernment,stategovernment,localgovernment,localschool
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system,andlocalchapterofUnitedWayallcametogethert oseethisprojectflourish. 110
Theseextensiveandunlikelyunionsofthesmallestoflocalorganizationstothenational
governmentallbegantoembracetheideaofadifferentwayofeducatingacommunity.
ThefaceofcommunityschoolsinBostonchanged dramaticallyin1974.OnJune
21,1974U.S.DistrictCourtJudgeW.ArthurGarrity,Jr.mandatedforcedbusinginthe
BostonPublicSchoolDistrictinanattempttointegratetheschoolsandachievearacial
balance.Thisdecisionwasdespisedbymanype oplebutGarrityrefusedtoconsiderany
alternatives.Heacceptedtheproposed“MasterPlan”oftheMassachusettsDepartment
ofEducationwithoutquestion,orevenreview.Withover80%ofthestudentsnow
busedtoschoolsoutsideoftheirneighborhoods ,communityschoolsfacedanew
challenge.111Howwasacommunityschoolsupposedtobesupportedbythe
neighborhoodwhenfewoftheneighborhoodchildrenattendedtheschool?Atthesame
time,weretheservicesprovidedforthefamiliesactuallyhelpful ifthefamilieslivedon
theothersideoftown?Atthistime,theexcitementforcommunityschoolsdiminishedas
otherschoolingissuesemergedsurroundingtheissueofbusing.
Todaytheideaofthecommunityschoolisonceagainlookeduponasapossi ble
solutiontothemanyproblemsthatarehurtingsomeofthepoorestneighborhoodsinthe
country.Clearly,aswesawinthefirstpartofthispaper,therealitiesofurbanpovertyin
theUnitedStatesarefrighteningandcanbeveryharmfultochildre n.Incommunity
schoolslaythehopeofmanypeople.Theybelievethatsomethingcanbedoneto
improvechildren’schancesandcommunitycollaborationmaybeneededtoreducethe
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viciouscycleofviolenceandpoverty.Amodernadvocateforinnovatives chool-based
programs,MichaelKristsaid,
What’sneededisacompleteoverhaulofchildren’sservices,
bringingtogetherpublicandprivateorganizationstomeetthe
comprehensiveneedsofchildren,adolescents,andparents.
Schoolsshouldconstituteo neofthecentersofacoordinated
networkoftotalchildren’sservices. 112
Communityschoolstodayaredifferentthanthosethatemergedinthe‘70s.Therehas
beenashiftfromafocusontheneedsoftheentirecommunitytotheservicesthatcanbe
providedforchildren.Thisshifthascomeaboutformanyreasons.Communityschools
nowarecreatedbyprofessionalsinsteadofthecommunity.InBoston,thiscouldbea
resultofthebusingprogramandthefactthatfamiliesdonotnecessarilylivenear the
schools.Regardless,thisshifthaschangedthemissionstatementsofcommunityschools
fromafocusoncommunitytoafocusonchildren.Theimpactofthischangehasnot
beenfullystudiedbutitwouldbefairtoaskwhattheeffectshavebeen.Th ischange
couldpotentiallyhurtthepowerthatlaywithinthecommunityschoolsofthe‘70s:the
localcommunity.
PositiveResults
Peoplearenowlearningandcomingtounderstandthatchildrenwhoareliving
andgrowingupinpovertyneedmoresocials upportthanthetraditionalschooloffers.
Thetraditionalpublicschoolhasbeensetuptoaccommodatechildrenwho,forthemost
part,havestablehomesorsomeformofadultsupport,basicneeds,andasenseof
security.This,aswehaveseen,isnot trueformanychildrenwhoaregrowingupinU.S.
112
JoyG.Dryfoos,Full -ServiceSchools:ARevolutioninHeal thandSocialServicesforChildren,Youth,
andFamilies,SanFrancisco:Jossey -Bass,1994,6.
71
urbanpoverty.Formanychildren,theschoolisthemoststabilizinginfluenceintheir
lives.Thismakesitagoodsitetoaddressmanydifferentissuesandprovideneeded
services.113Whileitdoesnoth avetobethesoleresponsibilityoftheteachersand
principalstoprovidetheirstudentswithalloftheservicesthattheyneed,itwouldbe
idealiftheschoolpersonnelwereabletoreferchildren,orwalkthemdownthehall,to
theappropriateresour ce.Children’sneedscouldbemetbecausetheirteacherswould
havetheresourcestoreferthemtoothersforhelp.
Eachcommunityschoolhasitsparticularcharacteristicsbutthecurrentmodelof
communityschoolsisoneinwhichprogramsarelocated inthecommunitiesandschools
thathavethegreatestneed.Statisticsconfirmthattheschoolclinicsestablishedwithin
communityschoolshavebeenusedmostfrequentlybystudentsthatareatthehighest
risk.114Whatisencouragingisthatthepresenc eofclinicsinschoolsseemstobemaking
adifference.Specifically,studentswhousetheclinichavealowerrateofsubstance
abuse,havebetterschoolattendance,andhavealowerdropoutrate. 115Somepeoplewill
arguethatthisistrueforobviousr easons,thatis,studentswhoaremostlikelytotake
advantageofresourceswithinschoolsarelesslikelytohaveproblems.Thisargument
makessense,yetanalternativeexplanationexists:ifstudentshavesomewheretogoand
someonewithwhomtheycan talktheyarelesslikelytoneedtoturntodrugsandare
goingtocontinuecomingtotheplacewheretheyfeelacceptedandsupported,thatis,the
school.
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Peoplearecomingtoseethatmanycommunityschoolsareprovingtobevery
successfulbutthe yarestillinneedofhelp.Theyneedstrongleadershipandgood
governingstructurestobesuccessful.Theremustalsobeanemphasisoncommunity
involvement.Aswesaw,therehasbeenashiftawayfromthissincethe‘70sbutitisa
vitalaspectof theseprograms.Withoutthecommunity’ssupportthereislittlechance
thatthecommunityschoolwillbebetterthanotherschools.Thecommunityneedstobe
allowedtoandencouragedtousethesupportandresourcesthatareprovidedandtoget
involvedintheshapeandlifeoftheschool. 116Themorethecommunityfeelsinvestedin
theschoolthemorelikelytheschoolistobeabletoutilizethebestcommunityresources
andtobesupportivetothecommunityand,moreimportantly,thestudents.While
communityschoolscanbeextremelybeneficialtoallmembersofthecommunity,the
studentsarethemainfocusanditistheirfuturesandsuccessesthatarethedrivingforce
behindtheseprojectstoday.
Communityschoolsseemtohavefarreachingeffect sinthelivesofmanypeople.
Inadditiontotheireffectoneducationaloutcomes,theyaffectotherthingsaswell.
Thereisastrongrelationshipbetweencommunityschoolsandimprovedsocialbehavior,
healthyyouthdevelopment,betterfamilyfunction ing,greaterparentalinvolvement,
enhancedschoolandcommunityclimate,andmoresupportiveservices. 117Thesefar
reachingchangesareextremelyimportantinthelivesofunder -resourcedand
impoverishedchildren.Notonlyarecommunityschoolschanging theacademicsuccess
oftheirstudents,theyseemtobehavingastrongeffectonthehomesandparentsofthe
students,aswell.Theparentsfeelsupportedbytheschoolsandthecommunityandthis
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allowsthemtobebetterparents.Thesupportnetwork, aswesawinthehomelivesof
children,isoftenaverycriticalmissinglink.
Communityschoolsareabletoactasavehicleforeducationalreform.Thelong
termmeasuresofeffectivenessthatareusedarethetestscoresandratesofattendance,
promotion,graduation,suspension,andexpulsion. 118Allofthesestatisticsareusedto
comparethestudentbody’ssuccessesaftertheimpactofthecommunityschoolisinfull
effect.Thisisagoodwaytocomparestudentbodiesofdifferentschoolsand tosupport
theclaimthattheyareagoodinvestment.
FamilySupport
Oneofthemostimportantthingsthatcommunityschoolsprovideforfamiliesof
thestudentsisthefamilysupportcenter.Thisisaplacetowhichfamilies,specifically
parents,are abletogotolearnaboutthemosteffectiveandsupportivechildrearing
practices,helpfindingemploymentorjobtrainingandhousing,orhelpunderstandingthe
processofimmigrationandresidencyintheUnitedStates. 119Thefamilysupportcenter
allowstheparentstofeelsupportedbytheschoolandtofeelwelcomeintheschool.This
increasestheparentalinvolvementrateintheschoolandthereforeinthechildren’slives.
Thisisonewaythatthecommunityschoolscouldprovideservicestomembers ofthe
communityotherthanthestudentsandinthelongrunittrulydoesbenefitthechildren
andtheiracademicpursuitsandsuccessesinthefuture.
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DefiningtheTerm:DifferencesandSimilarities
Oneofthemostimportant,uniqueandsometimesc hallengingaspectof
communityandfull -serviceschoolsisthattheterm“full -service”or“communityschool”
isdefinedbytheparticularcommunityinwhichtheschoolwillbelocated. 120Thisisone
ofthemostliberatingandatthesametimechallenging aspectsofcommunityeducation.
Thereisnoprotocolforestablishingacommunityschoolbecause,inonesense,that
woulddefeatitspurpose.Thecommunityschoolneedstobepresenttomeettheneedsof
thegivencommunityandinordertoaccomplishth atgoal,theschoolneedstoidentify
whattheneedsareandimplementprogramsandservicesthatwilluniquelymeetthe
needsofthatcommunity.Whilethismayleadtomoresuccessfulschoolsinthelongrun,
italsopresentsmanychallenges.Theschool sarelefttobalanceexistingdemandsand
pressuresand,inonesense,toreinventthewheelineachschool.
Whileeachschoolisdifferent,therearemanysimilarcharacteristicsthat
differentiatecommunityschoolsfromotherschools.Mostcommunity schoolsareopen
before,during,andafterthetraditionalschooldaytoallstudents,families,and
communitymembers.Theyareoftenopensevendaysaweekallyearlong.The
programsandservicesvaryslightlyinthesummer. 121Thefrequenthoursande asy
accesstodifferentservicesmakestheschoolsawonderfulresourceforeveryonewho
wishestoavailthemselvesofwhatisoffered.Itis,however,uptotheschool -community
partnershiptodecidewhatserviceswillbeprovided.
Manyarguethatschoo lsystemsingeneral,andnotsolelycommunityschools,
needtorecognizethecommunity’sandstudents’needsandreorganize.Community
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agenciesneedtobeutilizedinordertobringmoreservicesintotheschools.Someargue
thatthereneedstobeacces stohealth,mentalhealth,employment,andchildcare
services.Thesearesomeofthestandardresourcesfoundincommunityschools.The
beliefthatschoolsystemsingeneralneedtoprovidemoreoftheseservicesmayleadone
tobelievethattherateo fcommunityschoolsisgoingtocontinuetosteadilygrow.
Peoplearealsotalkingabouttheirdesiretoseeparenteducationclassesandrecreational
andculturaleventspresentintheschools. 122Allofthistalkismovingpeoplemoreand
moretowardsco mmunityschools.
Itseemsthatsomepeoplemisinterprettheroleofcommunityschoolsandsee
themasplanstoincreasewhatisexpectedofteachersandschools,themselves.Director
oftheCenterforServiceIntegration,WilliamMorrill,andformerAss istantSecretaryfor
PlanningandEvaluationintheDepartmentofHealthandHumanServices,MartinGerry,
cametogetheroverthediscussionofcommunityschoolsandsaid,“Thishypothesisdoes
notnecessarilyassumethattheschoolsneedbetheorganizer oroperatorofallservicesto
bedeliveredbutthephysicalfacilityorthecooperationoftheschooladministrationis
usuallycriticaltointegrationandcoordinationefforts.” 123Peoplemustunderstandthat
communityschoolsareatruecallforpartners hip,cooperation,andcoordinationwithina
communitytoensurethesuccessofthecommunityandmostimportantly,thechildren.
RecentStudies
Therehavebeenmanystudiesofspecificcommunityschools.Forexample,the
elementaryschoolsinBaltimor ethathadfamilysupportteamsthatincludedasocial
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worker,schoolnurse,andfacilitator,aswellasintegratedhumanservices,which
includeson -sitehealthclinics,familycounseling,ormentalhealthagencies,showed
signsofsignificantimprovement intheattendanceratesandasharpdecreaseinthe
numberofstudentsthatwerebeinghelpbacktorepeataschoolyear. 124Reportssuchas
thisarenotuncommonandarehelpingtoconvincepeoplethatthereissubstantialvalue
intheestablishmentofco mmunityfull -serviceschools.InCalifornia,aprogramcalled
HealthyStarthasbeenestablishedthatincorporatesmanyofthepracticesandservices
thatarepresentincommunityschools.Theresultsofthisprogramhavebeenvery
encouragingtomanype ople.Further,studieshavefoundthatthestudentsthatare
involvedinthisprogramarelesslikelytousedrugsandthosethathadbeenusingdrugs
haveactuallydecreasedtheirdruguse. 125Evidencesuchasthisisveryencouragingfor
peoplewhoaret ryingtodecideifprovidingadditionalservicesinschoolswillactually
helpchildrenandmakeadifferenceintheirfutures.
Mostrecently,areportoncommunityschoolswascompliedusingtheresultsand
reportsfrom49differentcommunityschoolsacr ossthecountry.Whilethisisonlya
verysmallsampleofthecommunityschoolsthatareupandrunning,itisastartfor
studyingtheroleandimpactoftheschoolsthatarecurrentlybeingestablishedinour
communities.Thereportshowedthat46of the49schoolsindicatedpositivechangesin
theirschoolssincetheimplementationofadditionalservices.Inadditiontothis,36of
the49wereabletoreportacademicgainsintheirstudents.Whileonecouldaskwhy
therewerenotsignificantacademi cgainsinalloftheschools,itisimportanttorealize
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thatthree -quartersoftheseschoolsnowhavestudentswhoaredoingbetteracademically.
Thatisanimpressivefirststudyonthecommunityschoolstoday. 126
Inowwishtolookinmoredetailattw ofull -servicecommunityschoolsthatare
currentlyopeninBoston,Massachusetts.Thesetwoschoolsareexamplesofwhat
communityschoolslooklikeandtheimpacttheyarehavingontheirstudentsinalarge
urbanareaoftheUnitedStatesthathasmany under -resourcedandlowperforming
schools.
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CaseStudyI:BostonExcel
BostonExcelsisaprogramthehelpstoestablishandrunfull -serviceschools.
ThisprogramispresentlyestablishedinthreeelementaryschoolsinsomeofBoston’ s
poorestneighborhoods.TherearethreemainnotionsthatBostonExcelsholdsfirmly.
One,theschoolsarenaturalsettingsforsupportforchildrenandtheirfamilies.Two,
eachchildhasarighttoagoodeducationandlifeofsuccess.Three,childr en,families,
andschoolsarebestwhentheyworktogether. 127Thesethreeideasarethefoundationfor
andmotivatingfactorbehindBostonExcelsanditsmission.Alloftheirprogramsand
resourcesfocusonseeingthismissioncometrueinthelivesofa llofthestudentsand
theirfamilies.
ProgramsandServices
BostonExcelsattempttoprovideextraprogramsandresourcesthatwillmeetthe
needsthattheirfamiliesandstudentshave.TheExcelprogramsincludemanydifferent
things.Alistofthepr ogramsincludesmentoring,tutoring,classroomaides,individual,
group,andfamilycounseling,trainingforparentsandteachersontopicssuchas
classrooms,conflictresolution,andculturaladjustment.Theyalsoprovidecrisis
intervention,afterscho olprogramming,andconsultationandtrainingofteachersfor
behaviormanagementandotherrelevanttopics. 128Alloftheseresourcesandprograms
arepresenttohelpstudentscometotheclassroommorepreparedtolearn,toaidparents
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intheirpursuits tobetterraisetheirchildren,andtosupportteachersastheystrivetofind
moreeffectivewaystoruntheirclassroomsandeducatetheirstudents.Inadditiontoall
oftheresourcestheyhavethatfocusontheneedsofthechildren,Excelhasanenti re
programthatisdevotedtohelpingparentsbebetterparentsandmorefullyunderstand
theirownabilities,rightsandroleintheirchildren’slivesandinsociety.Thisprogram
includesafamilyliteracyprogramwhichisall -yearroundclassesinEng lishasasecond
language,math,andcomputers.Theyfocusonparenteducation,leadership
development,workshopsonparenting,helpingtheirchildrensucceedinschool,and
increasingtheirinvolvementintheschool.Excelalsohasbothpaidandvolunte erjobsat
theschoolthattheparentscanfillsothattheycanbemoreinvolvedonadailybasis.For
parentsthatneedit,theyhaveskilltrainingclassessothattheycanfindbetterjobsand
theprogramalsocoordinateswithotherresourcesthatare outsideoftheschool.The
schoolpartnershipinthecommunitycanbeusedtohelptheparentsaswellastherestof
theschoolcommunity.Itisonlywiththefullparticipationandpartnershipofthefamily,
schoolandcommunitythattheytrulyseeth eschool’sgoalsreached. 129
TheStudent- Body
Acasestudythatwascompletedduringthe1996 -97schoolyearfoundthatthere
wereatotalof1,916studentsenrolledinthethreeBostonelementaryschoolsthatwere
participatingwithExcelatthetime.Of thestudents,650hadreceivedcounseling,417
familieshadtakenadvantageofthefamilysupportservices,andtherehadbeen296crisis
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interventionsintotalinthethreeschools. 130Thestudentsandfamiliesthatwere
enrolledintheBostonPublicSch ools(BPS)thatwerelinkedwithExcelwereabletouse
alloftheservicesthatwerebeingprovided.Theseservicesareallinplacewiththehope
thattheywillhelptofurtherExcel’smissionofusingtheschoolsasasitetoreachand
educationthech ildrenandfamiliesofthecommunity.Togethertheyhavemadea
partnershipthatwillattempttoimprovethequalityoflifeforeveryoneinvolved.The
studentsandfamiliesoftheirschoolsaresomeofthemostneedyinthecitybecauseall
threeofthe elementaryschoolsthatExcelhaspartneredwithareinveryimpoverished
neighborhoods.Alloftheirschoolshavebetween80%and90%oftheschoolpopulation
fromlow -incomefamilies. 131TheExcelprogramsallstrivetoeducateandsupportpoor
students andfamilies.
Excelschoolsrecognizethatsomeoftheirstudentsarestillstrugglingalotand
areat -riskchildren.Thesechildrenneedextrahelpandsupportbeyondwhattraditional
schoolsprovidesforeverystudent.Thesestudentsareabletorec eiveone -on-one
guidance.Thisserviceisprovidedforallstudentswhohavebeenidentifiedasat -riskas
wellasforanychildwhoseeksextrahelp.OnehundredninetystudentsintheExcel
schools,whichistenpercentofthepopulationinthethrees chools,arematchedwithan
adultmentorduringtheschoolyear.Onehundredsixty -sixofthestudentsaresupervised
inthedailyafter -schoolprogramandthereisalwaysadditionalsupportforthestudents
thatwantitordemonstratesignsofneedingit .132TheservicesprovidedattheExcel
schoolsmeanthatnochildisabletoslipbyunnoticed.Everychildisassessedforhisor
130
“Evaluationof CommunitySchools:FindingstoDate.Part2:ResearchonInitiatives;LocalInitiatives”
CoalitionforCommunitySchools ,18Mar.2003
<http://www.communityschools.org/evaluation/eval4.html>1.
131
“BostonExcelsFullSe rviceSchools:BriefingPaper,” 2.
132
“BostonExcels,”2.
81
herindividualneedsandthereisabuilt -insupportnetworkfortheteacherstoensurethat
theyareabletofocusonteach ingwhileatthesametimetheycanfeelconfidentthattheir
studentsareabletoreceiveallofthehelpthattheyneed.
Parents’Place
FormerdirectorofBostonExcelsandnowtheheadofthefamilyliteracy
program,SusanKlawwantstoseetheparent sbecomeanintegralpartoftheschool.
Theyareabletodothisthroughalloftheparenteducationclassesandherliteracy
program.Klawclaims,“thecontentandgoal[oftheliteracyprogram]…istolearnhow
toadvocatefortheirkids.” 133Klawbelie vesthattheroleofthefamilysupportprograms
istoteachparentshowtobetheirchild’sbestadvocateandteacher.Parentswantto
figureoutwaystoenhancelearningintheirhomesandthefamilyprogramsallowsthem
uselearnthebestresourcestha tthecommunityhastooffer,suchasthepubliclibrary,
andthewaysthattheycanbesupportiveintheirchild’seducation. 134
Results
TheresultsoftheExcelprogramareimportanttostudybecauseitisthekeytothe
futureoftheschoolandthefutu resuccessofthestudentsandcommunity.TheMcKay
ElementarySchoolisoneoftheBPSschoolsthathaspartneredwithExcel.Between
1990and1993theysawanincreaseinpromotionattheendoftheyearfromonegradeto
thenextfrom95%to98%.The yobservedtheresultsinreadingandmathscores
improvedandtheteacherswatchedasclassroombehaviorimprovedandparental
133SusanKlaw,“NoChildLeftBehind -UrbanEducation.”BostonCollegePULSESpeakerSeries.Boston
College,ChestnutHill,MA.4Feb.2003.
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involvementwasatarecenthigh. 135Resultssuchasthisareveryencouragingforthe
peopleatBostonExcels.Inathreeyear spantheyhavebeenabletoseerealresults.The
mathscoreshaveincreasedbyover50%andthereadingscoresintheschoolshave
increasedbyover200%. 136Theseareimportantnumberstolookatbecausetheytellpart
ofthestory.Theysaythatthedi fferencesthathavebeenseensincetheintroductionof
newservicesandprogramshavemadeanimportantanddrasticdifferenceinthelivesof
thestudents.Whenotherfactorsintheirexternalliveshavenotchangeddramatically,
theyarestillsucceedi ngatmuchhigherratesandExcelbelievesitisduetotheir
successfulmission.Notonlyisthereadifferenceinthelivesofthechildren,buttheir
parentsareseeingchanges,too.Overonehundredparentsareactivelyinvolvedattheir
child’sscho olintheExcelschools. 137Thislevelofparentalinvolvementiscrucialfor
bothchildandschoolsuccessandtheresultcertainlyhasmatchedupwiththeincreased
involvement.
ItappearstobetruethatExcel’smissionstatementwascorrectwhenits tatedthat
thestudents,schoolsandfamiliesalldobetterwhentheyformapartnershipandwork
together.Whatcontinuestobeimpressive,though,istheacademicgainsoftheschools.
OneoftheExcelschoolswasabletoachieveevenbetterresultsth anIjustreported.This
schoolsawanunbelievable215%improvementonthereadingscoresofthestudentsand
a72%improvementonthemathscores. 138Resultssuchasthiscannotberefuted.The
resultsseemtogetbetterevertimetheyarepublishedand theExcelprogramsbecome
moreandmorecomprehensive.AnExcelschoolisalsoabletoboastatthelatesttitleof
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bestattendancerateintheentireBPSsystem. 139Itappearsasthoughstudentswhoattend
anyofthethreeExcelschoolsareimprovingaca demically,arewatchingtheirparents
takeamorefocusedinterestintheirschoolandeducation,andthesechangesaremaking
thestudentswanttocometoschoolandareencouragingtheirparentstomakesurethat
theyshowupeachday.TheBostonExcels programisoneexampleofatrulysuccessful
full-serviceschoolinsomeofthepoorestneighborhoodsinurbanBoston.
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CaseStudyII:ThomasGardnerExtendedServiceSchool
TheThomasGardnerExtendedServiceSchool(GESS)wasestablis hedasafull -
servicecommunityschoolintheearly1990s.Itsbirthcameaboutfromavisitandsome
smallworkatGardnerbyBostonCollegeprofessor,MaryE.Walsh,PhD.Shewas,at
thattime,involvedwithBostonCollege’sCenterforChild,Family,a ndCommunity
Partnerships.140HerworkwiththisprojecthadputherinGardnertodosomeevaluations
andresearch.DuringhertimeatGardner,shebecameawareoftheneedthatexistedin
theschool.Walshhassaid,inaverydirectstatement,“Schools can’tdoitalone.” 141It
wasthisfeelingthatledWalshtohelpcreatetheprogramthatisnowGESS.She
believesthat,“Ifweaddressthenonacademicbarrierstolearning,we’regivingreal
opportunitiestopromoteresilience,andthekidswillbebette rabletolearn.” 142Toady,
GESSprovidesparentsandstudentswithcomprehensiveservicesthataddress
nonacademicbarrierstostudentlearninginanattempttochangetheactualacademic
performanceandthestudents’futuresinthelongrun. 143Gardneris abletoprovidea
betterlearningenvironmentbecausetheneedsoftheirstudentsaremetbeforetheyenter
theclassroom.Thismeansthatstudentsareabletocometotheclassroomreadyandable
tolearn.AsstatedearlierbyWalsh(pg.63),whenchild renarriveatschooltheyneedto
betreatedaswholepeopleandnotonlyaslearnersinorderforthemtobeableto
succeed.
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StepstoOvercometheAchievementGap
Intheworldofeducationandeducationalreformthereisalwaysalotoftalk
abouttheg rowingachievementgapthatexistsintheUnitedStates.Walshbelievesthat
itisverypossibletoclosethisachievementgapifonlypeopleunderstandwhatmakesa
successfulapproach.Sherecognizesthaturbanareas,forthemostpart,havefewer
resourcesandareatthebottomoftheachievementgap.Walsharguesthatwe,thewell
educatedpeoplewithresourcesandpower,mustmaketheclosureoftheachievementgap
possible.Thereareveryclearstepsthatneedtobetakeninordertomakethishap pen
butitisverypossible.AccordingtoWalsh,8%oftheachievementgapwouldbeclosed
ifthesizeofclasseswasreduced,asmanypeople,includingthefederalgovernment,
haveencouraged.Another46%couldbeclosedbyputtingqualifiedteachersin every
classroom.Thefinal46%wouldbeclosediftherewashealthsupportandneeded
resourcesincommunitiesandfamiliesavailabletothosethatlackedthem. 144IfWalshis
rightinthisbelief,GESSiscertainlywellonitswaytoclosingtheachieve mentgapfor
itsstudents.
ProblemsandServices
TheprincipalofGardnerESS,CatalinaMontessaid,“I’velearnedthat
commitmentandhardworkaren’talwaysenough.Itrulybelieveittakestheeffortand
goodwilloftheentirecommunitytohelpal lourchildrensucceed.” 145SheandWalsh
createapowerfulcombinationofdeterminationandbeliefintheeffectivenessof
community-schoolpartnerships.GESSisaschoolthatisservingmanydifferentstudents
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andfamiliesthatareinneedofmanydiffer entservices.Overhalfofthefivehundred
studentsatGardnerareEnglishasasecondlanguage(ESL)learnersandinthe
kindergartenthroughsixthgradestudentbodythereare36differentlanguages
represented.146Thediversityoftheschoolcreatesa wonderfullyrichsenseofculturein
theschoolbutalsocouldcreatemanyproblemsbecausetheneedsofthefamilies,who
comefromsomanydifferentplaces,aresovast.Therealityisthattherearemany
differentbarrierstolearningthattheteachers andstaffatGESSfaceeveryday.Barriers
suchashomelessness,lackofaccesstoadequatemedicalcare,undocumentedchildren,
andlanguagebarriersareonlysomeoftheissuesforwhichtheGESSpersonalneedtobe
prepared.147Walshisafirmbeliever that,“schoolsandcommunityagenciesneedtopull
togetherandworkinawebtohelpkidsachieve.” 148
Inanattempttodealwithallofthevariousneedsthatarepresentinthe
community,GESSisopenandrunningprogramsfromseveninthemorninguntil eleven
atnighteveryweekandholdsadditionalservicesonweekends. 149Thevarietyof
servicesprovidedareoverwhelmingtosomebututilizedbyall.Theexpandedservices
forthestudentsandfamiliesinclude:
• AfreelawclinicsthatisstaffedbytheB ostonCollegeLawSchool
• Aschoolbasedhealthanddentalclinic
• Immigrationsupport
• GEDclasses
• Parentingworkshops
• ESLandcomputerclasses
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Inadditiontotheseservices,GESSworkswiththecommunityagenciestoprovide
assistance,jobtrainingandme ntalhealthservicestothosethatneedthem. 150Allofthese
servicesareintegratedintotheschoolcommunityinanattempttomaketheschoola
placewherefamiliesfeelwelcomeandcomfortable.Thepartnershipbetweentheschool
andparentsiscrucial forthechildrenforitisthisrelationshipthathelpchildrenfeela
senseofconnectednessandsafety.ThisisacentralaspecttoBronfenbrenner’smodelof
childdevelopmentthatwasincludedabove.Thedevelopmentofthechildcanbe
influencedinso manydifferentwaysandthemaingoaloftheschoolisensurethe
successoftheirstudents.Thehealthyandnormaldevelopmentofeachchildisoneofthe
goalsoftheGESSprogramandoneofthereasonswhytheyhavesomanyofthe
programsthatareof fered.Theyareattemptingtosupporttheparentsintheirmissionto
raisehealthy,happy,well -adjustedchildrensothatthechildrenwillhavemorehopeand
abetterfuture.
Partnerships
NotonlydoesGESSstrivetointegratethefamilyintothescho ol,butitalsohas
createdawayinwhichalloftheprogramsinwhichthestudentsparticipateare
connectedwiththeirclassroomeducation.Thereisanintegratedcurriculumwiththeout
ofschoolactivitiesandthenormalschoolday.Theinstructiont hestudentsreceiveinthe
beforeandafter -schoolprograms,thesummerenrichment,andtherecreationalservices
atthelocalYMCAareallconnectedandintegratedwiththeschool. 151Thebefore -and
afterschool -programsarestaffedbycertifiedteachers aswellasBostonCollegestudents
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whoactasthementorsandtutorstothestudents. 152Thismeansthatthechildrenare
beingsupportedbyone,large,allencompassinghandinsteadofgettinghelpatthreeor
fourindependentplacesthatarenotincommun icationwitheachother.
ThepartnershipbetweenGESSandBostonCollegehasprovedtobeawonderful
match.BostonCollegeisabletoprovideservicesfromtheLawSchool,LynchSchoolof
Education,andsimplypeoplewhowillhelptoimplementsomeof theservicesneeded
forthestudentsandtheirfamilies.NotonlydoesGESShaveapartnershipwithBoston
CollegebutalsowiththelocalYMCA,whichisthefiscalagentintheproject,andthe
HealthBostonCoalition. 153Allofthesepartnershipsstreng thentheprogramsthatGESS
alreadyhasandmakestheschoolatrueexampleofcommunity -schoolpartnership.
NothingwouldbeaspossiblewithoutalloftheseagenciesandGESSwouldnotbe
servingitsstudents,families,andcommunitynearlyaswell,eff ectively,orefficiently.
Results
TheresultsatGESSspeakforthemselvesasproofofthesuccessoftheprograms
andpartnerships.Thestandardizedtestscoresandattendancerateincreaseddramatically
andtheresultsweresosuccessfulthatthepr ogramsatGESSarenowbeingimplemented
attenotherelementaryschoolsbyBostonPublicSchools. 154In1999,Gardnerwasthe
eighthmostimprovedelementaryschoolintheentirestateofMassachusettsinthe
literacybasedonthestate -wideexams. 155Thep erformanceofthefourthgradersat
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GardnerontheMassachusettsstatelanguageartstestgainedGESSrecognitionforbeing
onethetenmostimprovedschoolsinthestate. 156Whiletheresultsarenotalwaysthe
soleindicatorofthesuccessoftheschoola ndthenewprograms,theycertainlyhelpto
confirmthebeliefsthatadditionalresourcesthataddressbothacademicandnonacademic
barrierstolearningandperformancemakesahugeimpactonthesuccessofchildrenin
low-incomeandunder -resourcedcommu nities.
GoalsandPracticesofGESS
IntheproposalthatthepartnersofGESSwrotetogether,theystatethatthegoal
ofGESSforitschildrenwasto:
fosterattendance,promptness,respectforauthority,eagerness
tolearn,motivationtobeproducti ve,honesty,integrity,loyalty,
initiative,andgoodcitizenshipandenable…childrentomake
choicesthatcontributetotheirpersonalwell -beingandthewell -
beingofthecommunity. 157
Thisgoal,thefoundationfortheactivitiesthattakeplaceins ideofGardner,isa
statementofcommitmenttoensuringthefuturesuccessofthechildrenoftheir
communitybygivingthemallofthesetoolsthattheywillneedinthefuture.Oneofthe
practicesofteachersatGardneristorecognizeeachchild’sst rengthsandchallengesin
ordertobestteachthem. 158Thisclearlytakesalotoftimeandeffortfortheteachersand
staffbuttherewardsofthisworkarethateverychild’seducationallevelwillbe
identified.Teacherscanusethisknowledgetoteach tothechild’sstrengthsbutnotfocus
onthembutratherspendthemajorityoftimeandattentionontheareasthatthechildis
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mostchallengedby.Theabilitytofocusonastudent’schallengesisawonderfulgiftto
givethestudents.Thisiscertai nlyonemethodthathasbeenimplementedinGESSto
meettheirgoalofhelpingtoraisewell -developedpeople.
Teachers
Fromthebeginning,GESShasplacedastrongemphasisontheteachersinthe
school.Thereisastrongdrivethatpromotesteacheren hancementbyincreasingthe
opportunitiesforreflectionsuponteachingpractices.Thecommunityofteachersis
calledtobestrongandsupportiveofeachother.Theyareencouragedtostrivetofindthe
bestandmosteffectivemethodtoteacheachchild intheirclassrooms.Peoplehopeto
seeanincreaseinthesatisfactionoftheteachersatGardneratthesametimethatthereis
apushtoseeallchildrenimproveandsucceed.Hopefully,oneofthewaysthatthe
satisfactionwillimproveisthrought ime- andstress -managementstrategiesthatare
taughtsothattheteacherswillbebetterabletocopewiththeheavydemandsoftheir
jobs.159Theincreasedsatisfactionoftheteachersatthesametimethatthedemandsof
theirjobsseemstobeincreasing seemsunlikelybuttheschoolisstrivingtofindwaysto
showtheteachersthattheyarevaluedandinvaluabletothesuccessofthemission.
Parents
Theroleofparentshasalsobeentakenintogreatconsiderationthroughoutthe
entireprocess.Befo reGardnerwaseveninfullforce,theroleofparentswasseenas
crucialinthesuccessoftheprogram.Onewaythatparentswereincorporatedintothe
schoolwasthroughcohesiveteamsofparentsthatwereestablishedinanattemptto
increaseparental partnershipandparticipationintheirchild’slifeandschool. 160
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Throughouttheentireprogram,thefoundersofGESSvaluedconsideringtheeffectsof
theprogramsontheparentsandinturnexaminingtheeffectoftheparentsonthe
programsandgoals. Thevaluethathasbeenplacedonparentshasbeenastrengthtothe
programanditssuccessthusfar. 161Inadditiontothefocusthattherehasbeenonthe
parentssincethefirstproposalforGESSandineachreportsincethen,therehasbeenan
importantroleplacedonthelinksbetweenthepartnerorganizationsandtheschool.
Thesepartnershipsareviewedascrucialtothesuccessoftheprogramsbecauseforthere
tobeacommunity -schoolpartnershipthereneedtobetwoveryactiveparticipants. 162
IntheLongRun
TheintentionoftheThomasGardnerExtendedServiceSchoolisto“improve[e]
thequalityofeducationalandcareerdevelopmentopportunitiesfortheGardnerSchool
community,and,inthelongrun,toenhanc[e]thelifechancesofthestude nts,their
familiesandcommunities.” 163WhiletherearemanydifferentelementstotheGardner
Schoolthataddresstheneedsofthecommunity,families,school,andstudents,the
childrenarealwaysatthecenterofalloftheactivities.Theparents,tea chers,and
communitybenefitsfromtheservicesoftheschoolbutalloftheimprovementsthat
affecttheseindividualswill,inturn,increasethelifechancesforthechildren. 164The
long-termgoaloftheschoolistoensuretheacademicandsocialsucce ssofallofthe
studentswhoareinvolvedintheschoolandprograms. 165TheGardnerSchoolisanother
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exampleofacommunity -schoolpartnershipthatisworkingonmanylevelsandseeingits
effortspayoffinthelivesandachievementofthestudents.
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DiscussionandConclusion
Childrenlivinginthecontextofurbanpovertyfacemanyissuesthatareuniqueto
theirsituation.Aswehaveseen,theyoftencomefromfamiliesthatareunder -resourced
andunsupported,communitiesthat arestrugglingwithunimaginablelevelsofviolence,
andschoolsthatareill -equippedtomeettheneedsofthestudents.Somethingmustbe
donetohelpthesechildrengaincontroloftheirfutures.Asitcurrentlystands,theyare
fightingagainstsoma nyobstaclesontheirown.Theyneedsupportandresourcesthat
arenotusuallyavailableintheircontexts.ItisfromknowledgeofthisrealitythatIargue
thattheresponsibilitydoesnotliesolelyintheindividualhome,neighborhoodorschool.
Instead,thereisacombinedresponsibilitywhichlieswithinallofthesecomponentsof
society.Thecommunityschoolsthatwejustreviewedareonesuchalternative.As
statedabove,though,therearelimitationstotheseschools.Specifically,inBosto nthe
goalofsuchschoolsissomewhatcompromisedbythefactthatthestudentsdonotlivein
theneighborhoodoftheschool.Thepresenceofbusinghasmadetheresourcesthatthe
schoolprovidessomewhatobsoletetofamilieswholiveacrosstown.At thesametime,
manyschoolscurrentlydonotoffermanyresourcestothelocalcommunitysincetheir
focusisonthechildrenandtheirfamilies.Thebreakdownofthisrelationshipwill
continuetounderminetheeffectivenessofthisalternativeapproach toschoolinguntilthe
needsoftheentirecommunity,schoolandlocal,areassessedandtheprogramrevamped.
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TheJesuitModel
Ihavecometounderstandtheissueofchildpovertyandeducationfromthe
contextofaJesuitmodelwhileattendingaJe suituniversity.Inpart,itisthepedagogyof
Jesuiteducationalidealsthathashelpedmetoshapemyownbeliefsonthesituationof
urbanchildpovertyintheUnitedStates.ThevaluesoftheJesuitmodelcenteron
educatingthewholepersonandund erstandingthecontextinwhichthechildislearning.
AccordingtoaJesuitdocumentoneducation,“TheultimateaimofJesuit
educationis…thefullgrowthofthepersonwhichleadstoaction.” 166Itgoesontosay,
“Suchagoalrequiresafullanddeeper formationofthehumanperson,aneducational
processofformationthatcallsforexcellence –astrivingtoexcel,toachieveone’s
potential –thatencompassestheintellectual,theacademicandmore.” 167Ifthisisthe
Jesuitideaofeducation’spurpose ,itshouldbenosurprisethataJesuituniversity,Boston
College,wasinterestedinpartneringwithanurbanneighborhoodschoolinorderto
improvethequalityofeducationandtheavailabilityofresourcesforallofthe
individual’sneeds.FortheJ esuits,aneducationwithoutattentionpaidtotheentire
personisnotacompleteeducation.ThisisverysimilartoMaryE.Walsh’sbeliefabout
treatingthestudentsaswholepeoplewithbothheadsandhearts.
AnotheraspectoftheJesuitmodelstre ssestheimportanceofanintegrationof
experiencesbetweentheclassroom,home,workandpeers. 168Thisideologyclearly
wouldsupportthefull -servicecommunityschoolsinceitisaplacewherethereisa
meetingofmanypartsofthechild’sworld.The communityschool,aswesawinPartIII,
166 P.Kolvenbach,“IgnatianPedagogy:APracticalApproach,” Foundation Ed.C.E.Meirose,Washington,
D.C.:JesuitSecondaryEducationAssociation,1994,#12.
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isaplacewherepeopleunitewiththehopethattheycanchangethefuturesofthe
children.Statistically,povertyisaviciouscycleinwhichpeoplecaneasilygetcaught.
AswesawJamesGarbarinosayabove,p overtycanliterallybedeadly.Thecommunity
schoolisaresponsetothisreality.Initsbestform,itunitesthethreemainarenasofthe
child’slife:family,community,andschool.
Inlookingforasolutiontoovercometheobstaclesofchildpover ty,thereare
manydiscouragingrealities.Wehaveseentheserealitiesinthispaperbuttheyarenota
reasonwhythingscannotchange.Therearesolutionstobefoundinthemidstof
poverty.Schools,moreimportantly,teachersimpactthelivesofch ildreneveryday.
Thesemenandwomentypicallydesiretoseetheirstudentsthrive.Whileteachers
cannotbetheentiresolution,theyprovideanimportantandpowerfulplacetobegin.
TheInfluentialRoleofTeachers
Therearemanycomplexfactorsthat affectchildrenand,aswehaveseen,
childrenlivinginpovertyareespeciallychallenged.Whatseemsabundantlyclearisthat
noonepersonorinstitutionisabletoberesponsibleforthesuccessofachild,especially
whenthatchildcomesfromanun der-resourcedcommunity.Full -serviceandcommunity
schoolsofferonesolutionforpeopleattemptingtocombineforcesandgiveallchildrena
fairchance.EducatorJohnDeweyoncesaid,“Whatthebestandwisestparentwantsfor
hisownchild,thatmust bewhatthecommunitywantsforallofitschildren.Anyother
idealforourschoolsisnarrowandunlovely;itdestroysourdemocracy.” 169Thisisa
highstandardforourschoolsandcommunitiesandyetIagreewithDeweywhenhesays
thatanythingshort ofthisidealisnotacceptableand,infact,destroysourdemocracy.
169
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Onewaythatthegovernmenthastriedtorestoreourdemocracyisbypassing
educationalreformlegislation,aswasmentionedearlier.Thisnewlegislation, NoChild
LeftBehind (NC LB),hasmanyprovisionsforstudentsandschoolsthatareat -risk.One
goalofthesenewmeasuresisthatnostudentwillpassthroughtheeducationalsystem
withoutbeingnoticed.OneaspectincludedinNCLBisafocusonteachersandtheir
roles.Ib elievethatteachersareahugepartofthekeytoasolutionthatwillworkfor
childrenwhoareat -risk.NCLBprovidesfundstohelppaythesalariesoffull -orpart -
timeteachersthatarehiredwiththespecificpurposeofreducingclasssize. 170Small er
classeswouldallowteacherstogivemoreattentiontotheirstudents.Thekeyfactorhere
isthatschoolsarerequiredtoreduceclasssizebyhiringfullyqualifiedteachers.Further,
teachersneedtoreceivenewtrainingandbefullyqualifiedino rdertobeinaclassroom.
By2005,everyclassroomneedstobestaffedbyafullyqualifiedteacher. 171Thisisa
beginningsteptoaddresstheproblemofteacherswhodonothavethepropertrainingto
beeffective.Thisnationallegislationis,thus,o nestepinaprocessthatneedsalotof
work.Itaddressestheimportanceofteacherqualificationsforclassroomengagement
withoutspecifyingwhatmakesateacherqualified.Forexample,manyteachereducation
programsneveraddresstheissuesofchil dpovertyandunder -resourcedcommunities.
Studentswhodonothavesomeoneathometohelpthemwiththeirschoolworkand
encouragethemtovaluetheireducationneedtohavethatabsencefilledatschool.Yet
thebetter,moredesirableteacherswhoco uldmeettheseneedsusuallyendupinthe
betterresourcedschooldistrictswherethereisastrongfamilyandcommunityvaluefor
170
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education.Large,urbanschooldistrictshavearecordofbeingmoreinefficientand
untimelyintheirhiringprocessofte achersthantheiraffluent,suburbancounterparts.
Thismeansthatbythetimetheurbanschoolsgetaroundtohiringanewteacher,thebest
teachershavealreadyacceptedjobsatthebetterschools. 172
Evenifthehighlytrainedanddesiredteacherwast otakeajobinanurban
school,hisorherteachertrainingwillnothave,inalllikelihood,preparedhimorherfor
thistypeofteachingenvironment.Traditionalteachertrainingdoesnotexposepeopleto
issuesofurbanpovertyorteaching“non -mainstream”students. 173Ifteachersaretobe
animportantfactorinclosingthegrowingachievementgapandaretobeabletosupport
theirstudents,weneedtoprovidethemwiththepropertrainingandsupportforthis
demandingrole.Aswesaw,teachershav eaveryinfluentialroleintheirstudents’lives
andthisroleneedstobecultivatedtohelpchildrenlearnandgrow.
Theroleofteachersinthisprocessisclearlyveryimportant.Teachersneedto
understandtheworldoftheirstudentsinordertobe abletoeffectivelyunderstandthem
asindividualsandbeabletoteachthemaswholepeople.Dr.JanetWilliams,Deputy
SuperintendentoftheBostonPublicSchools,agreedwiththiswhenshesaid,“Youcan’t
teacheffectivelyifyoudon’thavebackgroun donyourstudents.” 174Shewentontosay
thatsheseesaculturalicebergintheschools.Bythisshemeansthattheteachersand
schoolsareonlyabletoseetenpercentoftheirstudents.Theycanonlyseewhatthekids
wear,howtheywalk,andwithw homtheyarefriends.Thisiceberg,accordingto
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Williams,hasleft90%ofachild’sidentityunderwaterandunseen.“You[theteacher]
needtogetalittleheatinyoutogetbelow…togettoknowyourstudents.” 175Partofa
teacher’sjobistodothedi ggingworktogettoknowhisstudents.
Conclusion
TheJesuitmodelforeducationfocusesontheteachergettingtoknowhisstudents
andtheDeputySuperintendentoftheBostonPublicSchoolshasastrongfocusonthe
samething.Whydothesepeople ,andmanyothers,focussomuchontherelationship
betweentheteacherandstudent?Whatdotheyknow?Theyknowthat,asstatedabove,
theteacherisoneofthemostinfluentialpeopleinachild’slife,onlysecondtohisorher
parentsandfamily. Theyknowthatnotallchildrenhavepeopleathomewhoareableto
fullyinvestintheirlives.Theyknowthatevenwhenchildrendohavesomeoneathome
theyarelivinginpovertyandtherearemanyreasonswhythatpersonisnotabletofoster
thebest environmentinwhichthechildcangrow.Thisisnottosay,inanyway,thatitis
solelyuptotheteacherstogivechildrenachanceofsuccessinthefuturebutratherthat
teachershavethepotentialtotrulyeducatestudentsand,thereby,togivet hemahuge
boostintheworld.
Iamnotarguingthatbettertrainingforandsupportofteacherscombinedwith
full-serviceschoolswillendalloftheproblemsofchildrenwhoarelivinginpoverty.
HoweverIdobelievethatthesestepswillandmustpla yahugeroleinprovidingneeded
resourcesforchildrenlivinginpovertyandisthefirst,andmostimmediate,steptowards
theeliminationoftheachievementgap,thechanceforfuturesuccess,andtheeradication
ofchildpoverty.Thefactremainstha trightnowtherearemillionsofchildrenwhoare
175
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beingtoldthattheymustperformatthesamelevelsastheirpeersinordertohavea
chancetosucceed.Atthesametimetheyarebeingheldtolowerstandards,givenfewer
resources,andforcedtolive inthemidstofanurbanwar.Wearefoolingourselvesifwe
believethatthecurrentlyestablishededucationsystemisabletohelpallchildrenequally.
Theeducationsystem,asitcurrentlystands,isaninstitutionthatprovidesresourcestoall
childrenbutisnotcapableofrecognizingthatnotallchildrenhavethesameneeds.In
thissense,itisnotthefaultofthesystembutitisaflawinourthinkingthatwecan
expectallchildrentohaveanequalchanceunderthecurrentsystem.Forthis tobetrue,
weneedtobecommittedcommunitymembersandpartnerswiththeschoolsandfamilies
inordertogivechildrenmoreofthe“key”thatweclaimweleadthemtosuccessful
futures.
Idonotpretendtohavealloftheanswerstothesehardques tionsabouthowwe
gotourselvesinthissituationorhowwewilleverbecompletelyoutofitbutIdobelieve
thatweneedtofiguresomethingouttodaythatwillmakeapositivedifferenceinthe
livesofmillionsofourchildren.Thispaperisnotabo utsomedistant,namelesschildren
butratheritisaboutrealpeoplewhoarelessthanonemilefromwhereI,andanyother
personinacityintheUnitedStates,currentlylive.ThisisaboutTahriekandTerrance
andsomanyoftheirpeers.Thisissue isrealandlifethreateningandthesolutions
demandrealpeopletobecomededicatedtothecauseofimprovement.Whenteachers
believeintheirstudents,schoolssharetheresponsibilityandburdenwiththe
communitiesandpartnershipsbetweenordinary low-incomepublicschoolsand
institutionswithmanyresourcesarevalued,wewillseeanewrealityemerge;areality
100
thatincludesabrighterfutureforeveryoneintheUnitedStates -poorchildren,wealthy
adults,andeveryoneinbetween.
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